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C H A P T E R  I  
I N T R O D U C T I O N  
M u s i c  e d u c a t o r s  a n d  t h e i r  a d m i n i s t r a t o r s  m u s t  s h a r e  a  
b a s i c  p h i l o s o p h y  c o n c e r n i n g  t h e  m u s i c  p r o g r a m  i f  t h e  m o s t  
e d u c a t i o n a l l y  d e s i r a b l e  p r o c e d u r e s ,  a i m s  a n d  o b j e c t i v e s  a r e  t o  b e  
r e a l i z e d .  O n c e  t h i s  m u t u a l  u n d e r s t a n d i n g  i s  e s t a b l i s h e d ,  m u s i c  
e d u c a t o r s ,  w i t h  t h e  a i d  o f  t h e i r  a d m i n i s t r a t o r s ,  m a y  w o r k  t o w a r d  
i n t e g r a t i n g  t h e  m u s i c  p r o g r a m  w i t h  t h e  t o t a l  s c h o o l  c u r r i c u l u m  a n d  
t h e  c o m m u n i t y .  A s  C a t h e r i n e  M c H u g h  h a s  r e p o r t e d ,  
1 1
A  p r o g r a m  
t h a t  i s  o p e r a t i n g  e f f e c t i v e l y  i s  c l o s e l y  w o v e n  w i t h  t h e  l i f e  o f  t h e  
i n d i v i d u a l ,  t h e  s c h o o l ,  t h e  a d m i n i s t r a t i o n ,  s t a f f ,  a n d  c o m m u n i t y . "  
1  
T H E  P R O B L E M  
I f  i t  i s  a s s u m e d  t h a t  t h i s  m u t u a l  u n d e r s t a n d i n g  b e t w e e n  
a d m i n i s t r a t o r s  a n d  m u s i c  e d u c a t o r s  i s  t h e  f i r s t  s t e p  i n  o b t a i n i n g  a  
s u c c e s s f u l  m u s i c  p r o g r a m ,  i t  m a y  a l s o  b e  a s s u m e d  t h a t  t h e  l a c k  o f  
t h i s  u n d e r s t a n d i n g  c o u l d  c a u s e  c o n f l i c t s  d e t r i m e n t a l  t o  t h e  p r o g r a m .  
I M P O R T A N C E  O F  T H E  S T U D Y  
I n  t h e  i n t e r e s t  o f  b e t t e r  m u s i c  p r o g r a m s  a n d  t o  f u r t h e r  t h e  
c o m m u n i c a t i o n  b e t w e e n  s c h o o l  m u s i c  e d u c a t o r s  a n d  t h e i r  
1
c a t h e r i n e  M c H u g h ,  " E v a l u a t i n g  a  M u s i c  P r o g r a m ,  
1 1  
M u s i c  
E d u c a t o r s  J o u r n a l ,  F e b r u a r y ,  1 9 5 6 ,  p .  6 4 .  
2 
administrators, it will be the purpose of this study to discuss and 
investigate the high school music program from the superintendent's 
point of view. The philosophies and convictions of 200 superinten-
dents in the State of Washington will be utilized in this study. 
LIMITATIONS OF THE STUDY 
This study was limited to 220 superintendents of high school 
districts in the State of Washington. 
When first considered, it was hoped that the study could 
include a survey of the principals and music directors of the 
respective school districts. The expense of such a survey was 
considered prohibitive however, and the survey was therefore limited 
to the superintendents. 
A further limitation is acknowledged in the status of the 
investigator as a music educator. Although every effort has been 
made toward objectivity, interpretation and handling of the data may 
have been affected by the writer's training and experience in a 
specialized field. 
DEFINITION OF TERMS USED 
Administrator. 
The superintendent or the principal. 
Superintendent. 
The chief executive of a school district, subordinate only 
3  
t o  t h e  B o a r d  o f  E d u c a t i o n .  
P r i n c i p a l .  
T h e  a d m i n i s t r a t o r  w h o s e  d u t i e s  a r e  c o n f i n e d  t o  t h e  h i g h  
s c h o o l .  
M u s i c  T e a c h e r ,  D i r e c t o r ,  I n s t r u c t o r ,  E E  S u p e r v i s o r .  
T h e s e  t e r m s  w i l l  b e  u s e d  s y n o n o m o u s l y  a n d  r e l a t e  t o  
t h o s e  m u s i c  e d u c a t o r s  d i r e c t l y  c o n c e r n e d  w i t h  t h e  h i g h  s c h o o l  m u s i c  
p r o g r a m .  
B a l a n c e d  P r o g r a m .  
T h e  t o t a l  i n t e g r a t e d  h i g h  s c h o o l  c u r r i c u l u m .  
M u s i c  P r o g r a m .  
T h e  h i g h  s c h o o l  m u s i c  c u r r i c u l u m .  
S U M M A R Y  
I n  t h e  p r e c e d i n g  p a g e s ,  a n  a t t e m p t  h a s  b e e n  m a d e  t o  
p o i n t  o u t  s o m e  o f  t h e  r e a s o n s  f o r ,  a n d  l i m i t a t i o n s  o f ,  t h e  p r e s e n t  
s t u d y .  I t  i s  h o p e d  t h a t  t h e  r e m a i n i n g  c h a p t e r s  w i l l  d i s c l o s e  i n f o r m a -
t i o n  w h i c h  w i l l  h e l p  t o  f u r t h e r  t h e  r e l a t i o n s  o f  m u s i c  e d u c a t o r s  a n d  
t h e i r  a d m i n i s t r a t o r s .  
CHAPTER II 
REVIEW OF THE LITERATURE 
In order to fully appreciate the superintendent 1 s point of 
view concerning the high school music program, it seems appropri-
ate here to review certain factors which may serve to influence his 
philosophy of music education. Particularly significant in this 
regard would seem to be his views on the total educational program, 
general education, music as a part of the balanced program, and 
the superintendent's specific responsibility to the high school music 
program. The remainder of this chapter will be devoted to a review 
of pertinent literature. 
THE ROLE OF THE SUPERINTENDENT IN THE 
TOTAL EDUCATIONAL PROGRAM 
Elwood P. Cubberley, in his book Public School 
Administration, describes the role of the superintendent in this way: 
His is the central office in the school system, up to 
which and down from which authority, direction, and 
inspiration flow. He is the organizer and director of 
work of the schools in all their different phases, and the 
representative of the schools and all for which the 
schools stand before the people of the community. He 
is the executive officer of the school board, and also its 
eyes, and ears, and brains. He is the supervisor of 
instruction in the schools, and also the leader, adviser, 
inspirer, and friend of the teachers, and between them and 
the board of education he must at times, interpose as an 
arbiter. Amid all his various duties, however, the interests 
of the children in the schools must be his chief care, and 
t h e  l a r g e r  e d u c a t i o n a l  i n t e r e s t s  o f  t h e  c o m m u n i t y  a s  a  
w h o l e  h e  m u s t  k e e p  c o n s t a n t l y  i n  m i n d . 1  
5  
A l t h o u g h  t h i s  d e s c r i p t i o n  d a t e s  b a c k  t h i r t y  y e a r s ,  i t  s t i l l  
s e e m s  t o  a p t l y  d e s c r i b e  t h e  t t r o l e "  o f  m o s t  s u p e r i n t e n d e n t s  o f  
s c h o o l s  t o d a y .  
T h e  s u p e r i n t e n d e n t ' s  c o n c e r n  f o r  t h e  c h i l d r e n  i n  h i s  
r e s p e c t i v e  s i t u a t i o n  n a t u r a l l y  l e a d s  t o  w h a t  i s  c o n s i d e r e d  h i s  m a j o r  
r e s p o n s i b i l i t y - - t h e  c u r r i c u l u m .  
T h e  c u r r i c u l u m ,  c o m p r i s i n g  t h e  o r d e r e d  c o n t e n t  o f  
w h a t  i s  t a u g h t ,  t h e  e x p e r i e n c e s  w h i c h  c h i l d r e n  h a v e  u n d e r  
s c h o o l  a u s p i c e s ,  a n d  i n s t r u c t i o n a l  s e r v i c e s ,  i s  t h e  e n d  o f  
a l l  a d m i n i s t r a t i o n .  2  
u l t  i s  i n c u m b e n t  o n  t h e  c h i e f  a d m i n i s t r a t o r  o f  a  s c h o o l  
s y s t e m  t o  m a k e  c u r r i c u l u m  d e v e l o p m e n t  o n e  o f  h i s  m a j o r  c o n c e r n s  
.  .  .  t h e  c u r r i c u l u m  i s  a  r e f l e c t i o n  o f  t h e  b a s i c  p h i l o s o p h y  o f  a  
s c h o o l  s y s t e m .  n 3  
A n  a t t e m p t  h a s  b e e n  m a d e  t o  c r e a t e  a  r e a l i z a t i o n  o f  t h e  
c o n c e p t s  t h a t  e n c o m p a s s  t h e  s u p e r i n t e n d e n t ' s  g e n e r a l  e d u c a t i o n a l  
p h i l o s o p h y .  W h a t  i s  g e n e r a l  e d u c a t i o n ?  
1
E l w o o d  P .  C u b b e r l e y ,  P u b l i c  S c h o o l  A d m i n i s t r a t i o n .  
B o s t o n :  H o u g h t o n - M i f f l i n  C o . ,  1 9 2 9 ,  p .  2 2 2 .  
2
c .  G r i e d e r  a n d  W .  E .  R o s e n s t e n g e l ,  P u b l i c  S c h o o l  
A d m i n i s t r a t i o n .  N e w  Y o r k :  T h e  R o n a l d  P r e s s  C o m p a n y ,  1 9 5 4 ,  
p .  1 5 9 .  
3 1 b i d . ,  p .  1 6 7 .  
GENERAL EDUCATION 
McMurray has described general education in this way: 
The aim of general education is to use our accumu-
lated knowledge, values, and skills to acquaint everyone 
with those more subtle forces in his world which influence 
his life, with the hope that, if he learns of their existence 
and their force, he can control his relations with environ-
ment to gain more of good and less of preventable bad 
outcomes. 4 
Another definition of general education is offered by 
Koontz: 
General education must inculcate an appreciation for 
and an understanding of the elements of our heritage of 
Western culture in order that our youth might better 
interpret the world in which we now live. One of the 
expressed objectives of general education is to develop 
an understanding and enjoyment of literature, and arts, 
and other cultural activities as the expression of personal 
and social experience . Literature and the arts have been 
called the keys which often serve to open doors to all 
understanding of people in other lands and times. It is 
through the study of great literature and art that one may 
participate vicariously in a wide range of human thought 5 and experience far beyond the compass of one's own life. 
6 
Having seriously considered the foregoing descriptions of 
general education, it might be concluded that the function of general 
education is to provide a balance of experiences which contribute to 
the individual's success in society. 
4Foster McMurray, "Pragmatism in Music Education, " 
Basic Concepts in Music Education. Chicago: The University of 
Chicago Press, ""The National Society for the Study of Education, 1958, 
p. 41. 
5James E. Koontz, "Music and General Education," 
Music Educator's Journal, Vol. 42, No. 3, January, 1956, p. 20. 
7  
M U S I C  A N D  T H E  B A L A N C E D  P R O G R A M  
M u s i c ,  b e i n g  r e c o g n i z e d  a s  o n e  o f  t h e  a r t s ,  i s  a s s u m e d  
t o  b e  a  p a r t  o f  g e n e r a l  e d u c a t i o n .  M o r e  s p e c i f i c a l l y  i t  i s  r e g a r d e d  
a s  b e i n g  a  p a r t  o f  a  b a l a n c e d  p r o g r a m  o f  e d u c a t i o n .  T h e  f o l l o w i n g  
h a s  b e e n  r e p o r t e d  b y  t h e  A m e r i c a n  A s s o c i a t i o n  o f  S c h o o l  A d m i n i s t r a -
tors~ 
I n  m u s i c  
1  
d e v e l o p m e n t s  p o i n t  t o w a r d  a  g r e a t e r  
r e a l i z a t i o n  t h a t  m u s i c  c a n n o t  o r  a t  l e a s t  s h o u l d  n o t  s t a n d  
a l o n e  a n d  a p a r t  f r o m  t h e  o t h e r  a r e a s  o f  l e a r n i n g  i n  t h e  s c h o o l  
c u r r i c u l u m .  W h i l e  t h o s e  i n  c h a r g e  o f  t h e  m u s i c  e d u c a t i o n  
p r o g r a m  h a v e  s p e c i f i c  o u t c o m e s  w h i c h  t h e y  e x p e c t  t o  a t t a i n  
a t  e a c h  l e v e l ,  m u c h  o f  w h a t  c h i l d r e n  d o  g r o w s  o u t  o f  
d e m a n d s  f r o m  v a r i o u s  s o u r c e s .  T h e  m u s i c  t e a c h e r  m u s t  
1  
i n  s u c h  a  p r o g r a m  
1  
e v a l u a t e  t h e  d e m a n d s  m a d e  u p o n  t h e  
m u s i c  p r o g r a m ,  i n  t e r m s  o f  t h e i r  i n h e r e n t  w o r t h ,  t h e i r  
v a l u e  t o  p u p i l  g r o w t h ,  a n d  t h e  t i m e  a v a i l a b l e .  6  
A n o t h e r  v i e w  
1  
r e l a t i n g  t o  m u s i c  i n  a  b a l a n c e d  t o t a l  p r o -
g r a m  o f  e d u c a t i o n ,  i s  e x p r e s s e d  b y  T h u r b e r  H .  M a d i s o n ,  A s s o c i a t e  
P r o f e s s o r  o f  M u s i c  E d u c a t i o n ,  I n d i a n a  U n i v e r s i t y .  M r .  M a d i s o n  
s u g g e s t s  t h e  f o l l o w i n g :  
J u s t  a s  m u s i c  s h o u l d  b e  r e l a t e d  t o  t h e  c h i l d  
1  
s  t o t a l  
g r o w t h  a n d  p e r s o n a l i t y  
1  
s o  s h o u l d  t h e  m u s i c  p r o g r a m  
t a k e n  a s  a  w h o l e ,  s t a n d  i n  h a r m o n i o u s  a n d  c o n s i s t e n t  
r e l a t i o n s h i p  t o  t h e  t o t a l  s c h o o l  p r o g r a m .  7  
6
F r a n k .  W .  H u b b a r d ,  e d .  
1  
A m e r i c a n  S c h o o l  C u r r i c u l u m ,  
3 1 s t  Y e a r b o o k  o f  t h e  A m e r i c a n  A s s o c i a t i o n  o f  S c h o o l  A d m i n i s t r a t o r s ,  
W a s h i n g t o n ,  D .  C . :  A  D e p a r t m e n t  o f  t h e  N a t i o n a l  E d u c a t i o n  
A s s o c i a t i o n ,  1 9 5 3 ,  p p .  1 7 9 - 8 0 .  
7 T h u r b e r  H .  M a d i s o n ,  " T h e  N e e d  f o r  N e w  C o n c e p t s  i n  
M u s i c  E d u c a t i o n , "  B a s i c  C o n c e p t s  i n  M u s i c  E d u c a t i o n ,  5 7 t h  
Y e a r b o o k  o f  t h e  N a t i o n a l  S o c i e t y  f o r t f i . e  S t u d y  o f  E d u c a t i o n .  
C h i c a g o :  T h e  U n i v e r s i t y  o f  C h i c a g o  P r e s s ,  1 9 5 8 ,  p .  2 1 .  
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While music has come to be regarded as part of a 
balanced program, it has also been ref erred to as an essential part 
of the total educational program. This concept will be discussed in 
the following paragraphs. 
Hobart H. Sommers, Assistant Superintendent of Schools, 
Chicago, Illinois, believes that music is an indispensible part of 
total education. 
Of all the cultural subjects, music offers the most 
universal and most rewarding opportunities. It contributes 
to all seven of the basic functions of education: 
1. It aids the child's physical and mental health 
2. It develops coordination, relieves tension, 
and stimulates precise thinking 
3. It helps to prepare children for a vocation 
4. It contributes to a harmonious home life. 
5. It provides a wholesome use of leisure time 
6. It teaches cooperation and good citizenship 
7. It fosters punctuality, industry, integrity, 
and tolerance. 8 
Again concerning music as an essential, the following is 
offered by Alexander J. Stoddard, former president of the American 
association of School Administrators: 
Music. . . is now one of the fundamentals in the 
program of the schools. . . We need the help of music 
more than ever before, all over the world--and we need 
it especially in our own country. . . this is the time to 
step up our emphasis on music education; let our music 
in the schools and colleges and churches, and in our 
community organizations of all kinds become more 
active than ever before. . . We need the help of all 
BHobart H. Sommers, uMusic In a Modern School Program, 11 
The School Executive, May, 1951, p. 46. 
p o s s i b l e  m u s i c a l  r e s o u r c e s  i n  o r d e r  t o  k e e p  o u r  b a l a n c e  
i n  t h e s e  t r o u b l e s o m e  t i m e s  w h e n  t h e  w h o l e  w o r l d  s e e m s  
s o m e w h a t  o u t  o f  j o i n t .  9  
9  
H a v i n g  s u g g e s t e d  s o m e  p o i n t s  w h i c h  a r e  b a s i c  t o  t h e  
s u p e r i n t e n d e n t • s  p h i l o s o p h y ,  i t  i s  n e c e s s a r y  t o  c l a r i f y  h i s  r e s p o n s i -
b i l i t i e s  a s  t h e y  d i r e c t l y  r e l a t e  t o  t h e  m u s i c  p r o g r a m  i n  t h e  h i g h  
s c h o o l .  
T H E  S U P E R I N T E N D E N T ' S  R E S P O N S I B I L I T Y  T O  T H E  
H I G H  S C H O O L  M U S I C  P R O G R A M  
" T h e  t i t u l a r  h e a d  o f  a  s c h o o l  s y s t e m .  .  .  i s  c o n c e r n e d  
w i t h  t h e  d e v e l o p m e n t  o f  t h e  m u s i c  p r o g r a m  i n  a n  a d m i n i s t r a t i v e  
c a p a c i t y .  T h a t  i s ,  h e  i s  u l t i m a t e l y  r e s p o n s i b l e  f o r  t h e  d i r e c t i o n  o f  
o r g a n i z e d  c u r r i c u l u m  d e v e l o p m e n t  a n d  f o r  t h e  p r o v i s i o n  o f  e d u c a -
t i o n a l  f a c i l i t i e s  w h i c h  t h i s  w i l l  e n t a i l .  1 0  
F u n c t i o n a l  V a l u e s .  
P e r t a i n i n g  t o  c u r r i c u l u m  d e v e l o p m e n t  a t  t h e  h i g h  s c h o o l  
l e v e l  ( o r  a n y  l e v e l  f o r  t h a t  m a t t e r ) ,  i t  c a n  b e  s t a t e d  t h a t  t h e  s u p e r i n -
t e n d e n t  m u s t  b e  f u l l y  a w a r e  o f  t h e  f u n c t i o n a l  v a l u e s  t h a t  m u s i c  h a s  
t o  o f f e r .  A s  B e n j a m i n  C .  W i l l i s ,  G e n e r a l  S u p e r i n t e n d e n t  o f  S c h o o l s ,  
9  A l e x a n d e r  J .  S t o d d a r d ,  " M u s i c  B e c o m e s  a  F u n d a m e n t a l ,  
1 1  
M u s i c  E d u c a t o r s  J o u r n a l ,  V o l .  3 4 ,  N o .  5 ,  A p r i l - M a y ,  1 9 4 8 ,  p .  2 4 .  
l O R o b e r t  H o u s e ,  " C u r r i c u l u m  C o n s t r u c t i o n  i n  M u s i c  
E d u c a t i o n , "  B a s i c  C o n c e p t s  I n  M u s i c  E d u c a t i o n ,  5 7 t h  Y e a r b o o k  o f  t h e  
N a t i o n a l  S o c i e t y  f o r  t h e  S t U d y  O f '  E d u c a t i o n .  C h i c a g o :  T h e  U n i v e r s i t y  
o f  C h i c a g o  P r e s s ,  1 9 5 8 ,  p .  2 5 6 .  
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Chicago, Illinois, has said: 
Any subject has a functional value when it contributes 
to the general well-being of the individual and when it 
helps him to participate fully and more effectively in the 
life of the society in which he lives and works. Certainly 
music has a functional value, and this is related to the 
important responsibility it has in education for citizenship. 11 
Significant values to be derived from participation in 
music are as follows: 
1. Music offers an opportunity for self-expression 
through a group activity. . . self-assurance, · 
s.elf-realization, personal security, and 
respect for the achievements of others 
2. Music offers an opportunity to develop moral 
and spiritual values and to satisfy aesthetic 
needs ... expressing, creating, or enjoying 
beauty when singing a song, playing a tune, 
or just listening 
3. Music provides a medium through which boys and 
girls can make direct contributions to their 
community during their school days and thus 
acquire a consciousness of the responsibility 
of the individual to the community 
4. Music offers a medium for understanding other 
people, their culture, and their problems . 
it is a universal tool of communication; it 
transcends the boundaries of nations; it 
promotes the brotherhood of man . 
5. Through music the student is led to a realization 
that the arts, of which music is one, have been 
of indisputable importance throughout history. 12 
Guiding Principles. 
Having pointed out some of the "values" that can be derived 
llBenjamin C. Willis, from an address given at the Music 
Educators National Conference Biennial Convention. Chicago: 1954. 
"Music in American Education, 11 Source Book Number Two, Ed. by 
H. N. Morgan, 1955, p. 2. --
l2Ibid .• p. 3. 
f r o m  m u s i c  p a r t i c i p a t i o n ,  i t  i s  n e c e s s a r y  t o  u n d e r s t a n d  t h a t  t h e r e  
m u s t  b e  c e r t a i n  " g u i d i n g  p r i n c i p l e s t t  w h i c h  g o v e r n  t h e  o r g a n i z a t i o n  
1 1  
o f  t h e  h i g h  s c h o o l  m u s i c  p r o g r a m .  T h i s  i s  n e c e s s a r y  f r o m  t h e  
a d m i n i s t r a t o r ' s  p o i n t  o f  v i e w  i f  t h e  p u r p o s e s  a n d  o b j e c t i v e s  o f  m u s i c  
e d u c a t i o n  a r e  t o  b e  a c h i e v e d .  R a l p h  E .  R u s h ,  C h a i r m a n  o f  t h e  
D e p a r t m e n t  o f  M u s i c  E d u c a t i o n ,  U n i v e r s i t y  o f  S o u t h e r n  C a l i f o r n i a ,  
s u g g e s t s  t h e  f o l l o w i n g  " E i g h t  B a s i c  P r i n c i p l e s :  
1 1  
1 .  T h e  m u s i c  p r o g r a m  s h o u l d  b e  s o  o r g a n i z e d  t h a t  
i t  i s  a  b a s i c  a n d  a c c e p t e d  p a r t  o f  t h e  t o t a l  
e d u c a t i o n a l  p r o g r a m  o f  t h e  s c h o o l s  
2 .  T h e  t o t a l  m u s i c  p r o g r a m  s h o u l d  b e  o r g a n i z e d  t o  
s e r v e  a  m a x i m u m  n u m b e r  o f  s t u d e n t s  
3 .  T h e  m u s i c  p r o g r a m  s h o u l d  b e  s o  o r g a n i z e d  t h a t  
i t  c o n f o r m s  t o  b e s t  a c c e p t e d  p r a c t i c e s  o f  a l l  
s c h o o l  d e p a r t m e n t s  
4 .  T h e  m u s i c  p r o g r a m  s h o u l d  b e  s o  o r g a n i z e d  t h a t  
i t  n o t  o n l y  r e a c h e s  e v e r y  c h i l d  b u t  a l s o  h e l p s  
e a c h  i n d i v i d u a l  t o  l e a r n  t o  t h i n k ,  f e e l ,  a n d  
a c t  i n  a  c r e a t i v e  m a n n e r  
5 .  T h e  m u s i c  p r o g r a m  s h o u l d  b e  s o  o r g a n i z e d  t h a t  a l l  
t h e  c o n t r o l s  o f  t h e  p r o g r a m  r e m a i n  w i t h i n  t h e  
s c h o o l s  
6 .  T h e  m u s i c  p r o g r a m  s h o u l d  b e  s o  o r g a n i z e d  t h a t  
t h e r e  i s  a  f i n e  b a l a n c e  b e t w e e n  a l l  a s p e c t s  
s u c h  a s  o r c h e s t r a ,  c h o i r ,  b a n d ,  a p p r e c i a t i o n ,  
a n d  a n y  o t h e r  o f f e r i n g s  
7 .  T h e  m u s i c  p r o g r a m  s h o u l d  b e  s o  a d m i n i s t e r e d  t h a t  
i t  r e a c h e s  i n t o  a n d  v i t a l i z e s  n o t  o n l y  t h e  p r o g r a m  
o f  t h e  f i n e  a r t s  i n  s c h o o l ,  b u t  a l s o  c o r r e l a t e s  
w i t h  a l l  s c h o o l  s u b j e c t s  
8 .  T h e  m u s i c  p r o g r a m  s h o u l d  b e  s o  o r g a n i z e d  t o  
s e r v e  t h e  w h o l e  c h i l d ,  i n c l u d i n g  s o c i a l ,  p h y s i c a l ,  
a n d  e m o t i o n a l  d e v e l o p m e n t .  1 3  
U p  t o  t h i s  p o i n t  t h e  d e s c r i p t i o n  o f  t h e  s u p e r i n t e n d e n t  
1  
s  
r e s p o n s i b i l i t y  t o  t h e  h i g h  s c h o o l  m u s i c  p r o g r a m  h a s  b e e n  g e n e r a l ,  
1 3 R a l p h  E .  R u s h ,  " B a s i c  P u r p o s e s  a n d  O b j e c t i v e s  o f  M u s i c  
E d u c a t i o n , "  M u s i c  E d u c a t o r ' s  J o u r n a l ,  J a n u a r y ,  1 9 5 2 ,  p .  4 3 .  
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such as the values of music participation and guiding principles of 
organization. Some specific, and perhaps more tangible, aspects 
concerning his responsibility will be related in the following pages. 
Scheduling, finance, and music activities are the points to be 
considered. 
THE PROGRAM 
Scheduling. 
Just as the superintendent is the chief executive of the 
entire school system, the high school principal is the chief 
executive of his building. 
Pertaining to scheduling- -the superintendent being 
responsible for the total needs of the schools--is as least indirectly 
concerned. The main responsibility, however, is in the hands of 
the principal. Scheduling the high school music program is usually 
done through the cooperative efforts of the principal and the 
members of the music staff. This function, and some problems 
relating to scheduling music, have been described in the following 
way: 
Scheduling the total music program (high school) 
is one of the important problems of both the principal 
and the music teacher. Inadequate time is often allotted 
to music in the regular schedule because of the difficulties 
encountered in arranging music periods for a sufficiently 
large number of pupils. The fewer the number of periods 
in a school day, the more difficult it is to make room for 
a wide variety of music classes ... the time allotment 
and scheduling should take into consideration the entire 
music program and not just the groups that may provide 
f a v o r a b l e  p u b l i c i t y  f o r  t h e  s c h o o l  o r  s o u r c e s  o f  a m a t e u r  
e n t e r t a i n m e n t  f o r  t h e  c o m m u n i t y .  .  .  A  m u s i c  e d u c a t i o n  
p r o g r a m  m u s t  b e  g i v e n  e n o u g h  t i m e  w i t h  n o t  t o o  l o n g  
i n t e r v a l s  b e t w e e n  m e e t i n g s  i f  i n t e r e s t  a n d  p r o g r e s s  a r e  
t o  b e  m a i n t a i n e d .  I n  s o  f a r  a s  p o s s i b l e !  t h i s  t i m e  s h o u l d  
b e  i n  t h e  r e g u l a r  s c h o o l  t i m e  s c h e d u l e .  4  
1 3  
I t  c a n  b e  c o n c l u d e d  f r o m  t h e  p r e c e d i n g  s t a t e m e n t ,  t h a t  o n e  
o f  t h e  p r o b l e m s  o f  s c h e d u l i n g  t h e  h i g h  s c h o o l  m u s i c  p r o g r a m  i s  t h a t  
o f  p r o v i d i n g  s u f f i c i e n t ,  o r  a d e q u a t e  t i m e .  I f  t h i s  i s  a  p r o b l e m ,  
a n d  i t  c e r t a i n l y  s e e m s  t o  b e ,  t h e r e  m u s t  b e  ( i f  t h e  h i g h  s c h o o l  m u s i c  
p r o g r a m  i s  t o  c o n t r i b u t e  t o  t h e  t o t a l  e d u c a t i o n a l  s c h e m e )  s o m e  
a g r e e m e n t  b e t w e e n  m u s i c  e d u c a t o r s  a n d  a d m i n i s t r a t o r s  a s  t o  w h a t  
c o n s t i t u t e s  a t  l e a s t  a  m i n i m u m  p r o g r a m  o f  m u s i c  e d u c a t i o n .  
A  m i n i m u m  p r o g r a m  a s  o u t l i n e d  b y  t h e  C o m m i t t e e  o n  
M u s i c  i n  t h e  J u n i o r  a n d  S e n i o r  H i g h  S c h o o l  C u r r i c u l u m  ( m e m b e r s  
r e p r e s e n t i n g  t h e  M u s i c  E d u c a t o r s  N a t i o n a l  C o n f e r e n c e  a n d  t h e  
N a t i o n a l  A s s o c i a t i o n  o f  S e c o n d a r y - S c h o o l  P r i n c i p a l s ) ,  i s  s u g g e s t e d  a s  
f o l l o w s :  
S E N I O R  H I G H  S C H O O L  
R e q u i r e d :  
a .  G e n e r a l  M u s i c .  M i n i m u m  o f  9 0  m i n u t e s  p e r  w e e k  
o r  s u f f i c i e n t  t i m e  f o r  a t  l e a s t  1 / 2  c r e d i t .  R e c o m m e n d e d  
f o r  r e q u i r e m e n t  o n e  y e a r  o n l y ,  i f  p o s s i b l e  i n  t e n t h  y e a r ,  
f o r  p u p i l s  n o t  i n  m u s i c  e l e c t i v e s .  
1 4 v a n e t t  L a w l e r ,  e d . ,  " T h e  F u n c t i o n  o f  M u s i c  i n  t h e  
S e c o n d a r y - S c h o o l  C u r r i c u l u m ,  u  R e p r i n t  e d i t i o n  o f  T h e  B u l l e t i n  ,  
N o v e m b e r ,  1 9 5 2 ,  N a t i o n a l  A s s o c i a t i o n  o f  S e c o n d a r y - S c h o o l  P r i n c i p a l s ,  
C h i c a g o :  M u s i c  E d u c a t o r s  N a t i o n a l  C o n f e r e n c e ,  1 9 5 2 ,  p p .  1 7 - 1 8 .  
Elective; 
a. Glee Clubs, Choruses, Choir. Minimum of 90 
minutes per week or sufficient time for at least 1/2 
credit. 
b. Orchestra. Minimum of 90 minutes per week. 
Sectional rehearsals or class instruction of 45 minutes 
per week in two periods. 1/2 credit. 
c. Band. Minimum of 90 minutes per week. Sectional 
rehearsals or class instruction of 45 minutes per week in 
two periods. 1/2 credit. 
d. Music Appreciation. Minimum of 90 minutes per 
week or sufficient time for at least 1/2 credit, in one or 
two periods. 
e. Theory. Minimum of 90 minutes per week or 
sufficient time for at least 1/2 credit in one or two periods. 
f. Opportunity for class or individual study in school 
or from private teachers, i. e. , applied music (voice or 
instruments) or theory. 15 
14 
In summary, the scheduling of the high school music program 
is contingent upon the "locale, the number of pupils, the number of 
teachers, the availability of space for classes, and the amount of 
equipment and materials which a school is able and willing to obtain. nlB 
An over-all music education program should be a 
balanced program which aims to give all the pupils an 
opportunity for the musical experience for which they 
have an aptitude and interest. The program which is 
functional for one school is not necessarily the same 
program which develops well in all other schools. . . 
Scheduling is often difficult in a crowded curriculum. 
a successful music education program should carry 
credit comparable to other subjects in the curriculum. 17 
l5Ibid. , pp. 10 and 13. 16 Ibid., p. 13. 17Ibid. 
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F i n a n c e .  
A c c o r d i n g  t o  t h e  p r e c e d i n g  i n f o r m a t i o n ,  t h e  h i g h  s c h o o l  
m u s i c  s c h e d u l e - - a n d  i n  a  l a r g e r  s e n s e  t h e  b l a n a c e d  m u s i c  p r o g r a m - -
i s  g r e a t l y  i n f l u e n c e d  b y  t h e  e q u i p m e n t  a n d  m a t e r i a l s  t h a t  a r e  a v a i l l ; l . b l e .  
T h e  r e s p o n s i b i l i t y  o f  f i n a n c i n g  t h e  m u s i c  p r o g r a m ,  a t  t h i s  p o i n t ,  
s h i f t s  f r o m  t h e  p r i n c i p a l  t o  t h e  s u p e r i n t e n d e n t .  T h e  b u d g e t  i s  a n o t h e r  
v i t a l  a d m i n i s t r a t i v e  d u t y  o f  t h e  c h i e f  e x e c u t i v e  a n d  t h e r e f o r e  d e s e r v e s  
s o m e  c o n s i d e r a t i o n .  
W h e r e a s  t h e  s u p e r i n t e n d e n t  i s  d i r e c t l y  r e s p o n s i b l e  t o  t h e  
b o a r d  o f  e d u c a t i o n  f o r  a l l  s c h o o l  d i s t r i c t  e x p e n d i t u r e s ,  t h e  m a t t e r  o f  
w h a t  s p e c i f i c a l l y  i s  t o  b e  i n c l u d e d  i n  t h e  m u s i c  b u d g e t  i s  t h e  
r e s p o n s i b i l i t y  o f  t h e  m u s i c  d i r e c t o r - - s u b j e c t  t o  t h e  a p p r o v a l  o f  t h e  
c h i e f  e x e c u t i v e  a n d  t h e  b o a r d  o f  e d u c a t i o n .  
O n e  o f  t h e  p r o b l e m s  r e l a t e d  t o  f i n a n c i n g  t h e  h i g h  s c h o o l  
m u s i c  p r o g r a m  i s  t h a t  m u s i c  t e a c h e r s  o f t e n  f a i l  t o  i n f o r m  " t h e i r  
s u p e r i o r s  o f  t h e  n e e d s  a n d  d e m a n d s  o f  t h e i r  p a r t i c u l a r  d e p a r t m e n t .  "
1 8  
T h i s  s t r e s s e s  t h e  i m p o r t a n c e  o f  " l o n g - r a n g e  p l a n n i n g .  A  g o o d  m u s i c  
e d u c a t i o n  d e p a r t m e n t  m a y  b e  s t a r t e d  w i t h  c o m p a r a t i v e l y  l i t t l e - - b u t  
i t  c a n n o t  c o n t i n u e  t o  g r o w  a n d  s u s t a i n  i n t e r e s t  w i t h o u t  p r o p o r t i o n a t e  
g r o w t h  i n  t h e  a m o u n t  o f  b o t h  e q u i p m e n t  a n d  m a t e r i a l .  " 1 9  
1 8 v a n e t t  L a w l e r ,  " P r o b l e m s  o f  M u s i c  E d u c a t i o n  i n  t h e  
S e c o n d a r y  S c h o o l s ,  T h e  B u l l e t i n ,  N a t i o n a l  A s s o c i a t i o n  o f  S e c o n d a r y -
S c h o o l  P r i n c i p a l s ,  N o v e m b e r , 1 9 5 2 ,  p .  3 5 .  
1 9
I b i d . ,  p .  3 6 .  
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It follows that if the music director is to utilize long-range 
planning certain steps or procedures must be put into effect. The 
following are regarded as criteria for determining long-range 
programs. 
Be realistic in setting down your program. Don't 
cry for the moon. Arrange your program with a time 
schedule. List the most urgent needs for this year--
specify others to be achieved later. Procure price lists 
and illustrations of the equipment and list the probable 
cost opposite each entry. Under each heading state 
briefly what the acquisition will enable you to accomplish. 
Typewrite or mimeograph duplicate copies complete with 
illustrations from .catalogs- -one for each member of the 
administrative staff or school board. Bind all together 
in a neat cover or binder. Im.plement your presentation 
with physical exhibits--clippings, photographs, even 
actual samples of the instruments if it is possible to do 
so.20 
The preceding emphasizes the importance of an organized 
budget presentation--one that is based on immediate and future 
needs of the music department and one that is in direct proportion 
to the needs of the children involved in the program. 
Because "no single phase of the administration of a 
school system is paid as much heed as the management of finance 11 21 
it is vital that the superintendent and the music director work 
cooperatively in carrying out this responsibility, as it pertains to 
the music program. 
20Kenneth B. Butler, "How to Win Administrators and 
Influence School Boards," Educational Music Magazine, September-
October, 1950, p. 8. 
21Grieder and Rosenstengel, op. cit. , p. 400. 
1 7  
P u b l i c  A p p e a r a n c e s  a n d  A c t i v i t i e s .  
A  f u r t h e r  c o n s i d e r a t i o n  o f  t h e  s u p e r i n t e n d e n t  p e r t a i n i n g  
t o  t h e  h i g h  s c h o o l  m u s i c  p r o g r a m  i s  p l a n n i n g  a n d  a n a l y z i n g ,  w i t h  t h e  
m u s i c  d i r e c t o r ,  t h e  t y p e s  o f  a c t i v i t i e s  i n  w h i c h  m u s i c  g r o u p s  w i l l  
p a r t i c i p a t e .  
T h e  a c t i v i t i e s  t o  w h i c h  m u s i c  g r o u p s  m a y  c o n t r i b u t e  a r e  
l i m i t e d  o n l y  b y  p u p i l  s t r e n g t h  a n d  t i m e ,  a v a i l a b l e  t e a c h e r  t i m e ,  g o o d  
e d u c a t i o n a l  p r a c t i c e s ,  a v a i l a b l e  e q u i p m e n t ,  a n d  g o o d  t a s t e .  
2 2  
A l l  p e r f o r m a n c e  g r o u p s  s h o u l d  c o n t r i b u t e  t o  s c h o o l  
a s s e m b l i e s .  T h e s e  a s s e m b l i e s  s h o u l d  n o t  o n l y  u s e  p e r f o r m a n c e  
g r o u p s  b u t  a l s o  m a k e  u s e  o f  t h e  e n t i r e  s c h o o l  s i n g i n g ,  a c c o m p a n i e d  
b y  t h e  o r c h e s t r a  o r  b a n d  a n d  l e d  b y  s p e c i a l  c h o r a l  g r o u p s .  
2  3  
P u b l i c  p e r f o r m a n c e  o f  a l l  g r o u p s  c o n t r i b u t e s  t o  t h e  w e l l -
b e i n g  o f  a  c o m m u n i t y  i f ,  i n  p u b l i c  p e r f o r m a n c e ,  t h e  e m p h a s i s  i s  
p l a c e d  u p o n  t h e  t r u l y  a r t i s t i c  e l e m e n t s .  T h e s e  p e r f o r m a n c e s  s h o u l d  
b e  c a r e f u l l y  p l a n n e d  o n  t h e  b a s i s  o f  t h e i r  e d u c a t i o n a l  v a l u e  t o  t h e  
c h i l d r e n  a n d  w i t h  r e a l  d e v o t i o n  t o  t h e  b e s t  m u s i c a l  r e s u l t s .  
2 4  
C o n t e s t s ,  t o  t h e  a d m i n i s t r a t o r ,  h a v e  a l w a y s  b e e n  a  m a j o r  
s o u r c e  o f  c o n c e r n .  
S e c o n d a r y  s c h o o l  p r i n c i p a l s  g e n e r a l l y  f a v o r  t h e  
i n c l u s i o n  i n  t h e  s c h o o l  p r o g r a m  o f  a  r e a s o n a b l e  n u m b e r  
o f  s t u d e n t  c o n t e s t s  t h a t  p o s s e s s  e d u c a t i o n a l  p r o m i s e  a n d  
2 2 L a w l e r ,  R e p r i n t  e d i t i o n ,  o p .  c i t . ,  p .  2 7 .  
2 3 1 b i d . ,  p p .  2 9 - 3 0 .  
2 4 1 b i d . ,  p .  3 1 .  
that are consistent with sound educational objectives, 
Wholesome and fair competition is stimulating to any 
school program. 2 5 
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The following have been suggested by the Indiana Activities 
Committee as some general objections to contests: 
1. School time lost by teachers and pupils from 
classes for practice and contests 
2 . Interference with the regular school program 
by keeping the staff and school in a state of 
unrest due to contests or festivals 
3. Hazards involved in transportation 4: Conflicts in schedules because of the number of 
contests occurring at the same time 
5. Frequently too much emphasis upon one depart-
ment or division of a school 
6. The use of pupil or pupils for the personal 
aggrandizement of a teacher 
7. Exploitation and commercialization in certain 
activities. 2 6 
In disclosing another view, regarding music contests and 
festivals, the Committee on Music in the Junior and Senior High 
School Curriculum has offered the following: 
Music contests, competitive festivals, and non-
competitive festivals are great public events in the places 
of meeting. The public should be included in such events. 
None of these performances can be substituted for a 
good, balanced music program in the school. They can 
be important and extremely valuable additions to the 
program, supplementing, and greatly enriching the lives 
of the pupils who participate. Each has value only as a 
part of a program when used with due consideration for the 
needs of all the pupils and not as a means of exploiting them. 
25Paul E. Elicker, "Contests," The Bulletin, National 
Association of Secondary-School Principals;-February, 1952, p. 188. 
26Ibid.' p. 189. 
T h e  m u s i c  t e a c h e r  a n d  t h e  a d m i n i s t r a t o r  m u s t  h a v e  t h e  
n e e d s  o f  t h e  p u p i l s  u p p e r m o s t  i n  m i n d  i n  w o r k i n g  o u t  a  
s t i m u l a t i n g ,  b a l a n c e d  p r o g r a m .  2 7  
1 9  
T h e  f o l l o w i n g  i s  a  l i s t  o f  " G u i d i n g  P r i n c i p l e s  f o r  S c h o o l  
M u s i c  G r o u p  A c t i v i t i e s "  a d o p t e d  b y  t h e  N o r t h  C e n t r a l  A s s o c i a t i o n  o f  
C o l l e g e s  a n d  S e c o n d a r y  S c h o o l s  i n  C h i c a g o ,  I l l i n o i s ,  A p r i l ,  1 9 5 7 .  
2 8  
A d m i n i s t r a t o r s  a n d  m u s i c  e d u c a t o r s  t o g e t h e r  m u s t  
c o n s i d e r  t h e  f o l l o w i n g  f a c t o r s :  
1 .  S i z e  o f  g r o u p  i n v o l v e d  
2  .  T h e  e f f e c t  o n  s c h o o l  p r o g r a m  
3 .  F r e q u e n c y  w i t h  w h i c h  m u s i c  e d u c a t i o n  
c o n f e r e n c e s  ( o r  o t h e r  a c t i v i t i e s )  a r e  h e l d  
4 .  F r e q u e n c y  a n d  l i k e l i h o o d  o f  s i m i l a r  o p p o r t u n i t i e s  
f o r  t h e  m u s i c  g r o u p  
5 .  D i s t a n c e  i n v o l v e d  
6 .  F i n a n c e  
7  .  S i g n i f i c a n c e  o f  c o n t r i b u t i o n  w h i c h  g r o u p  a n d  
c o n d u c t o r  c a n  m a k e  t o  i m p r o v e m e n t  o f  
i n s t r u c t i o n a l  p r o g r a m  i n  m u s i c  
8 .  I n s t r u c t i o n a l  i m p r o v e m e n t  b e n e f i t s  t o  b e  
d e r i v e d  b y  g r o u p  a n d  c o n d u c t o r  
9  .  O p p o r t u n i t i e s  i n v o l v e d  f o r  g i f t e d  c h i l d r e n  
1 0 .  B r o a d e n i n g  e x p e r i e n c e s  t o  b e  a c q u i r e d  b y  
s t u d e n t s  
1 1 .  O p p o r t u n i t i e s  s t u d e n t s  i n  m u s i c  g r o u p  w i l l  h a v e  
f o r  s i m i l a r  e x p e r i e n c e s  ( i n  o t h e r  g r o u p s  t o  
w h i c h  t h e y  b e l o n g )  d u r i n g  t h e  s c h o o l  c a r e e r .  
I f  o n l y  o n e  p e r t i n e n t  p o i n t  c o u l d  b e  c o n c l u d e d  f r o m  t h e  
f o r e  g o i n g  d i s c u s s i o n  o f  p u b l i c  a p p e a r a n c e s  a n d  a c t i v i t i e s ,  i t  w o u l d  
p r o b a b l y  b e  t h a t  t h e  a d m i n i s t r a t o r  a n d  t h e  m u s i c  d i r e c t o r ,  t o g e t h e r ,  
j u d g e  m u s i c  g r o u p  p a r t i c i p a t i o n  o n  t h e  b a s i s  o f  e d u c a t i o n a l  v a l u e .  
2 7 L a w l e r ,  R e p r i n t  e d i t i o n ,  o p .  c i t . ,  p .  3 2 .  
2 8 T h e  A s s o c i a t i o n ,  M u s i c  E d u c a t o r s  J o u r n a l ;  A p r i l - M a y ,  
1 9 5 7 ,  p .  4 5 .  
The serious administrator interested in school music 
values will question his school's music calendar of 
appearances. Is the school exploiting the child and his 
musical interests- -or is the school exploiting an excellent 
opportunity to serve the child? 29 
THE IMPORTANCE OF A SHARED PHILOSOPHY 
Much emphasis has been given to the importance of 
20 
cooperation between the administrator and music director in planning, 
scheduling, and so forth. This most certainly stresses the need for 
a shared philosophy as it concerns the high school music program. 
The coordinator (music supervisor, teacher, direc-
tor, etc.) and school administrator should be in agreement 
on their philosophy of general education. Such a philosophy 
will allow for the growth and development of music within 
the school and community; for children to learn through 
musical experiences in singing, playing, creative music, 
listening experiences, and in learning facts about music; 
that each child be encouraged to develop his musical 
interests, abilities, and skills as far as his own desires 
and capabilities allow; that the music program should P38-
vide for all of the children but also for the gifted child. 
William S. Larson emphasizes the importance of a "shared 
. 
philosophy" in this way: 
Opportunities for school children to gain an apprecia-
tion of good music, either through performance or listening 
should be ganerously provided, for such experience 
represents for them an investment in fine emotional 
29Gerald R. Prescott, "School Music Values and the 
Administrator, n Nation's Schools, November, 1952, p. 65. 
30Frederic Fay Swift, Music Educators National Conference, 
Music Education Source Book Two, op. cit., p. 19. 
r e s p o n s e s  f o r  a  l i f e t i m e .  .  .  T o  t h i s  e n d  i t  i s  i m p o r t a n t  
t h a t  t h e  s c h o o l  a d m i n i s t r a t o r  a n d  t h e  m u s i c  s u p e r v i s o r  
( t e a c h e r ,  d i r e c t o r ,  e t c . )  g i v e  t h e i r  b e s t  e f f o r t s ,  d e s p i t e  
p r o b l e m s  f o u n d  i n  a n  i n c r e a s i n g l y  c o m p l e x  c u r r i c u l u m ,  t o  
t h e  p l a n n i n g  o f  m u s i c  p r o g r a m s  i n  a  w a y  t h a t  w i l l  p r o v i d e  
a  r i c h  o f f e r i n g  o f  w o r t h w h i l e  m u s i c  s u b j e c t s .  I f  t h i s  i s  
w i s e l y  d o n e ,  s c h o o l  c h i l d r e n  w i l l  h a v e  t h e  h i g h l y  d e s i r a b l e  
o p p o r t u n i t y  t o  d e v e l o p  t h o s e  t a l e n t s  f o r  f i n e  e m o t i o n a l  
e x p r e s s i o n  w i t h  w h i c h  t h e y  a r e  e n d o w e d .  3 1  
2 1  
O n  t h e  s t r e n g t h  o f  t h e  t w o  p r e c e d i n g  d e s c r i p t i o n s ,  i t  m a y  
b e  c o n c l u d e d  t h a t  t h e  e f f e c t i v e n e s s  a n d  s u c c e s s  o f  t h e  m u s i c  p r o g r a m  
i s  c o m m e n s u r a t e  w i t h  a  b a s i c  " s h a r e d "  p h i l o s o p h y .  T h i s  p h i l o s o p h y  
m u s t  p r e v a i l  i n  t h e  r e l a t i o n s  o f  t h e  m u s i c  d i r e c t o r  a n d  s u p e r i n t e n d e n t .  
T h e  M u s i c  T e a c h e r  a n d  A d m i n i s t r a t i v e  a n d  F a c u l t y  R e l a t i o n s .  
I t  i s  u n r e a l i s t i c  t o  i s o l a t e  a  d i s c u s s i o n  o f  " m u s i c  t e a c h e r ,  
a d m i n i s t r a t i v e ,  a n d  f a c u l t y  r e l a t i o n s "  f r o m  a n y  p a r t  o f  t h e  i s s u e s  
p r e s e n t e d  t h u s  f a r .  A l t h o u g h  n o  s p e c i f i c  t r e a t m e n t  o f  t h e  s u b j e c t  o f  
d e s i r a b l e  r e l a t i o n s h i p s  h a s  o c c u r e d ,  i t  h a s  o b v i o u s l y  b e e n  i m p l i e d .  
T h e  p o s s i b i l i t y  t h a t  t h e  e d u c a t i v e  p r o c e s s ,  a n d  a l l  t h a t  i t  i n c l u d e s ,  
c o u l d  f u n c t i o n  e f f e c t i v e l y  w i t h o u t  d e s i r a b l e  h u m a n  r e l a t i o n s  i s  v e r y  
u n l i k e l y .  I t  f o l l o w s ,  t h a t  t h o s e  p e o p l e  i n v o l v e d  i n  a  p r o g r a m  o f  
m u s i c  e d u c a t i o n  s h o u l d  a d h e r e  t o  d e s i r a b l e  p r i n c i p l e s  o f  h u m a n  
r e l a t i o n s .  
W h a t  m i g h t  b e  c o n s i d e r e d  t h e  
1 1
k e y
0  
t o  d e s i r a b l e  r e l a t i o n s  
a s  i t  p e r t a i n s  t o  t h e  m u s i c  p r o g r a m  h a s  b e e n  r e p o r t e d  b y  J a m e s  L .  
M u r s e l l :  
3 1 W i l l i a m  S .  L a r s o n ,  " M u t u a l  A d m i n i s t r a t i v e  P r o b l e m s  o f  
t h e  P r i n c i p a l  a n d  M u s i c  S u p e r v i s e r ,  
1 1  
E d u c a t i o n a l  M u s i c  M a g a z i n e ,  
M a r c h - A p r i l ,  1 9 4 8 ,  p .  4 5 .  
General administrators, curriculum and guidance 
workers, and general teachers should certainly be drawn 
into the process of basic thinking about the possibilities of 
music as a means of achieving human goods. Sometimes a 
music staff tends to take the position that it must propagan-
dize for its own ideas, and try to persuade the general 
educators to accept them. Sometimes, and usually with 
reluctance, it feels that it must accept the ideas of general 
educators without much question or discussion, and conform 
to them as well as may be. Both attitudes are wrong. for 
both sides have much to learn and much to contribute. What 
is needed is a process of mutual education, a back-and-forth 
relationship, out of which clearer thinking, better ideas. 
more adequate formulations continually emerge. 32 
SUMMARY 
In the foregoing pages, an attempt has been made to 
22 
develop an insight into some of the concepts which serve, or at least 
should serve, to direct the superintendent's philosophy of the high 
school music program. Also discussed, were some of the superin-
tendent 's and principal' s responsibilities to the high school music 
program. Because of his administrative office, and of his direct 
concern with the music program, consideration of the high school 
principal 's duties was necessary. 
In summarizing the superintendent's (or administrator's) 
philosophy and responsibility to the high school and the total music 
program, the following is offered: 
32James L. Mursell, Music Education, Principles, and 
Programs. New York: Silver Burdett Company, 1956, pp. 31-32. 
M o s t  a s s u r e d l y  t h e  a d m i n i s t r a t o r  i s  a  r e a l i s t ;  b u t .  
a b o v e  a l l ,  i f  h e  i s  a  t r u e  e d u c a t o r  h e  i s  a  p h i l o s o p h e r .  
H e  c l e a r s  h i s  t h i n k i n g .  H e  k n o w s  w h e r e  h e  w i s h e s  t o  t a k e  
h i s  p e o p l e .  I t  i s  o f  u t m o s t  i m p o r t a n c e  t h a t  t h e  a d m i n i s t r a -
t o r  e s t a b l i s h  h i s  p h i l o s o p h y  o f  m u s i c  o f f e r i n g s ,  s e t  f o r t h  
t h e  a i m s  o f  h i s  l o c a l  s c h o o l  p r o g r a m ,  a n d  d e v i s e  a  p u b l i c  
r e l a t i o n s  p r o g r a m  t h a t  w i l l  m a k e  h e a d w a y  i n  r e a l i z i n g  
t h e s e  a i m s  w i t h i n  h i s  s c h o o l .  3 3  
3 3 a e r a l d  R .  P r e s c o t t ,  o p .  c i t . ,  p .  6 6 .  
2 3  
CHAPTER ID 
DESCRIPTION OF RESEARCH 
Since no study was available to adequately assess 
administrator-music educator relations in the State of Washington, 
it was necessary to conduct some primary research. Certain 
planning was preliminary to the actual undertaking of the research. 
Preliminary Planning. 
The course, Introduction to Graduate Study (Education 507), 
was extremely helpful in developing an insight into the possible 
methods and techniques utilized in research. The text1 used in 
conjunction with this course offered concise and pertinent descriptions 
of research methods and procedures, and was of great assistance in 
determining the type of research to be utilized in the present study. 
Another recommended book, Form and Style in Thesis Writing, was 
found to be an excellent source for guidance in the written presenta-
ti on of research findings, and has been the authoritative reference 
for this phase of the study. 2 
1Tyrus Hillway, Introduction to Research. Boston: Houghton 
Mifflin Company, 1956. -
2William Giles Campbell, Form and Style in Thesis Writing. 
Boston: Houghton Mifflin Company, 1954. -- --
2 5  
R e s e a r c h  M e t h o d .  
I t  w a s  d e c i d e d  t h a t  t h e  r e s e a r c h  n e c e s s a r y  t o  v a l i d a t e  t h i s  
s t u d y  c o u l d  b e  a d e q u a t e l y  a c c o m p l i s h e d  t h r o u g h  t h e  q u e s t i o n n a i r e  -
s u r v . e y  m e t h o d .  I t  w a s  n e c e s s a r y ,  t h e n ,  t o  d e v i s e  a n  e f f i c i e n t  i n v e s -
t i g a t i v e  i n s t r u m e n t .  A  q u e s t i o n n a i r e  w a s  c o n s t r u c t e d  t h a t  w o u l d  
y i e l d  t h e  f o l l o w i n g  i n f o r m a t i o n :  (  1 )  g e n e r a l  i n f o r m a t i o n  a b o u t  e a c h  
s c h o o l  s y s t e m ,  s u c h  a s  d i s t r i c t  c l a s s i f i c a t i o n ,  g r a d e  p l a n ,  n u m b e r  
o f  h i g h  s c h o o l s ,  h i g h  s c h o o l  e n r o l l m e n t ,  c l a s s  a n d  a c t i v i t y  p e r i o d  
l e n g t h ,  a n d  n u m b e r  o f  p e r i o d s  p e r  d a y ;  ( 2 )  i n f o r m a t i o n  a b o u t  t h e  
c u r r i c u l u m ,  i .  e .  ,  a r e a s  o f  s t u d e n t  c o n c e n t r a t i o n ,  e x t e n t  o f  m u s i c  
c o n c e n t r a t i o n ,  m u s i c  c o u r s e  o f f e r i n g s ,  g u i d a n c e  i n  s e l e c t i o n  o f  
s u b j e c t s ,  v a l u e s  o f  h i g h  s c h o o l  m u s i c ,  i n f l u e n c e s  t o w a r d  m a i n t a i n i n g  
a  s u c c e s s f u l  p r o g r a m ,  a n d  t h e  e f f e c t  o f  s c i e n c e  e m p h a s i s  o n  t h e  
m u s i c  p r o g r a m ;  ( 3 )  i n f o r m a t i o n  a b o u t  m u s i c  t e a c h e r - a d m i n i s t r a t o r  
r e l a t i o n s ;  a n d  (  4 )  i n f o r m a t i o n  c o n c e r n i n g  m u s i c  a c t i v i t i e s .  
T h e  q u e s t i o n n a i r e  w a s  s u b m i t t e d  t o  2 2 0  s u p e r i n t e n d e n t s  
o f  h i g h  s c h o o l  d i s t r i c t s  i n  t h e  S t a t e  o f  W a s h i n g t o n .  O f  t h e  2 2 0  
c o n t a c t e d ,  2 0 0  ( 9 0 .  9  p e r  c e n t )  r e s p o n d e d  i n  t i m e  f o r  t a b u l a t i o n .  T w o  
q u e s t i o n n a i r e s  w e r e  r e c e i v e d  t o o  l a t e  t o  b e  i n c l u d e d .  
E a c h  s u p e r i n t e n d e n t  r e c e i v e d  a  f i v e - p a g e  q u e s t i o n n a i r e  
a n d  a n  e x p l a n a t o r y  l e t t e r .  A l l  s u p e r i n t e n d e n t s  w h o  h a d  n o t  r e s p o n d e d  
a t  t h e  e n d  o f  a  t w o - w e e k  p e r i o d  w e r e  s e n t  a  f o l l o w - u p  l e t t e r .  
3  
A  l i s t  
3
s e e  A p p e n d i x  A  f o r  s a m p l e s  o f  t h e  q u e s t i o n n a i r e ,  l e t t e r  
o f  i n t r o d u c t i o n ,  a n d  f o l l o w  - u p  l e t t e r .  
of respondent school districts may be found in Appendix B . 
For convenience of tabulation and comparison, the 
respondent districts were grouped according to district classifica-
tion and the high school enrollments within each school system. A 
further description of this grouping may be found in Appendix B . 
RESUME OF THE QUESTIONNAIRE FINDINGS 
Ratings ~ Superintendents. 
Section I, number 17, of the questionnaire pertained to 
26 
the values derived from participation in high school music classes. 
The values to be rated by the superintendents were to serve in the 
development of human values, to aid in public relations, to prepare 
for careers in music, to provide a means of self-expression, to 
enrich the lives of children and develop an appreciation of music, to 
develop an insight into group and democratic processes, to serve a 
recreational need and take up leisure time, and to expose children 
to a highly organized activity. 4 A detailed analysis of the responses 
is found in Table I. 
4Description of rating scale: 
( 4) Very important 
(3) Important--but not vital 
(2) Moderately important 
( 1) Of little importance 
( 0) Definitely unimportant. 
a. 
b. 
c. 
d. 
e. 
f. 
g. 
h. 
I 
TABLE I 
DISTRIBUTION OF RATINGS CONCERNING VALUES OF HIGH SCHOOL MUSIC 
Total responses Per cent and number respondinf;!; to each item-:< 
Item to be rated .. 1 ...... t.. FOUR~0:<* THRE~ 'l'WU Ul'l.l!; 'l".-1' 
Number Per cent Number Per cent Number .Per cent Number .Per cent Number Per cent 
To serve in the development of 
human values (i.e. responsi-
bility 1 initiative 1 honesty 1 etc. 186 93.0 48 25.8 67 36.0 60 32.2 10 
To aid in public relations 191 95.5 72 37.8 76 39.8 37 19.4 5 
To prepare for careers in music 186 93.0 57 30.6 53 27.0 47 25.2 26 
To provide a means of self-
expression 188 94.0 82 43.6 70 37.2 35 18.6 1 
To enrich the lives of children and 
develop an appreciation of 
music 194 97.0 106 54.6 60 31. 0 25 12.9 3 
To develop an insight into group 
processes 182 91. 0 20 11. 0 44 24. 2 83 45.6 31 
To serve a recreational need and I 
take up leisure time 192 96.0 43 22.4 71 37.0 59 30.7 13 
To expose children to a highly 
organized activity 178 89.0 23 12.9 37 20.8 58 32.6 45 
TUT AL 451 478 404 134 
*Represents the number and percentage of responses to each item- -not of the total group of two hundred responses. 
~:<~:<Represents the percentage of the total two hundred responses. 
*~:<*Represents a specific rating in the scale described below. 
Description of rating scale: 
( 4) Very important 
(3) Important--but not vital 
(2) Moderately important 
( 1) Of little importance 
( 0) Definitely unimportant 
5.4 
2.6 
14.0 
.5 
1. 5 
17. 0 
6.8 
25.3 
27 
ZERU 
Number Per cent 
1 . 5 
1 . 5 
3 1.6 
0 .o 
0 .o 
4 2.2 
6 3.1 
15 8.4 
30 
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S u m m a r y  o f  T a b l e  I .  T h e  m o s t  f r e q u e n t l y  m e n t i o n e d  v a l u e  
o f  h i g h  s c h o o l  m u s i c  w a s  t o  e n r i c h  t h e  l i v e s  o f  c h i l d r e n  a n d  d e v e l o p  
~appreciation o f  m u s i c .  A t  t h e  o t h e r  e x t r e m e ,  e x p o s i n g  c h i l d r e n  
t o  ~highly o r g a n i z e d  a c t i v i t y  w a s  c o n s i d e r e d  r e l a t i v e l y  u n i m p o r t a n t .  
O t h e r  v a l u e s  c o n s i d e r e d  v e r y  s i g n i f i c a n t  w e r e  p r o v i d i n g  a  
m e a n s  o f  s e l f - e x p r e s s i o n  a n d  h e l p i n g  s t u d e n t s  p r e p a r e  f o r  m u s i c a l  
c a r e e r s .  T h e  i t e m  w h i c h  r e c e i v e d  t h e  h i g h e s t  p e r  c e n t  o f  r e s p o n s e  
u n d e r  t h e  c l a s s i f i c a t i o n  o f  I m p o r t a n t - - b u t  n o t  v i t a l ,  w a s  t h a t  o f  
a s s i s t i n g  i n  t h e  j o b  o f  p u b l i c  r e l a t i o n s .  T h e  s a m e  r a t i n g  w a s  a w a r d e d  
t o  s e r v i n g  r e c r e a t i o n a l  a n d  l e i s u r e  t i m e  n e e d s  o f  s t u d e n t s .  
T h e  h i g h e s t  t o t a l  n u m b e r  o f  r e s p o n s e s ,  p e r t a i n i n g  t o  a l l  
o f  t h e  v a l u e s  s u g g e s t e d  i n  t h e  q u e s t i o n n a i r e ,  o c c u r r e d  u n d e r  t h e  
r a t i n g  o f  I m p o r t a n t - - b u t  n o t  v i t a l .  T h e  n e x t  h i g h e s t  n u m b e r  
c o i n c i d e d  w i t h  t h e  r a t i n g  o f  4  o r  V e r y  i m p o r t a n t ,  a n d  t h i r d  i n  t h e  
f r e q u e n c y  o f  t o t a l  i t e m  r e s p o n s e s  w a s  t h e  r a t i n g  of~ o r  M o d e r a t e l y  
i m p o r t a n t .  
A l t h o u g h  i t  w a s  n o t  r e q u e s t e d ,  4 0  p e r  c e n t  o f  t h e  r e s p o n d e n t s  
i n d i c a t e d  a n  o v e r - a l l  r a t i n g  a s  t o  t h e  v a l u e  o f  t h e  m u s i c  p r o g r a m  i n  
t h e  t o t a l  h i g h  s c h o o l  c u r r i c u l u m .  O f  t h e  e i g h t y  (  4 0  p e r  c e n t )  r e p o r t i n g  
a n  o v e r - a l l  r a t i n g ,  t h i r t y - t h r e e  r e g a r d e d  t h e  h i g h  s c h o o l  m u s i c  
p r o g r a m  a s  i m p o r t a n t ,  b u t  n o t  n e c e s s a r i l y  v i t a l .  A c c o r d i n g  t o  s o m e  
o f  t h e  c o m m e n t s ,  t h i s  r a t i n g  w a s  i n t e r p r e t e d  a s  m e a n i n g  t h e  h i g h  
s c h o o l  m u s i c  p r o g r a m  w a s  a s  i m p o r t a n t ,  b u t  n o  m o r e  s o ,  t h a n  a n y  
o t h e r  s u b j e c t .  S i m i l a r  c o m m e n t s  c o r r e s p o n d e d  w i t h  t h e  o v e r - a l l  
r a t i n g  o f  t w e n t y - s e v e n  o t h e r s  w h o  i n d i c a t e d  t h a t  h i g h  s c h o o l  m u s i c  
w a s  v e r y  i m p o r t a n t .  
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I n  r e s p o n s e  t o  a  q u e r y  r e g a r d i n g  t h e  k e y  f a c t o r s  i n  
e s t a b l i s h i n g  a n d  m a i n t a i n i n g  a  s u c c e s s f u l  h i g h  s c h o o l  m u s i c  p r o g r a m ,  
t h e  f o l l o w i n g  w e r e  s u g g e s t e d  a s  p o s s i b l e  i n f l u e n c e s :  s u p e r i o r  m u s i c  
t e a c h i n g ,  s u p e r i o r  m u s i c  s u p e r v i s i o n ,  a d e q u a t e  b u d g e t ,  c o m m u n i t y  
a p p r o v a l ,  d e s i r a b l e  m u s i c  t e a c h e r - a d m i n i s t r a t o r  r e l a t i o n s ,  b r o a d  
e l e m e n t a r y  s c h o o l  e x p e r i e n c e s ,  s t r o n g  s u p p o r t  o f  t h e  B o a r d  o f  
E d u c a t i o n ,  e n t h u s i a s m  o f  t e a c h i n g  s t a f f - - e x c l u s i v e  o f  m u s i c  
s p e c i a l i s t s ,  a n  a w a r e n e s s  o n  t h e  p a r t  o f  t h e  a d m i n i s t r a t i o n  o f  a i m s  
a n d  o b j e c t i v e s  o f  p u b l i c  s c h o o l  m u s i c ,  a d e q u a t e  r o o m  f a c i l i t i e s ,  
h i g h l y  s k i l l e d  p e r f o r m i n g  g r o u p s ,  a n d  i n t e g r a t i o n  o f  t h e  m u s i c  p r o -
g r a m  w i t h  o t h e r  a r e a s  o f f e r e d  i n  t h e  c u r r i c u l u m .  A  d e s c r i p t i o n  o f  
t h e  f i n d i n g s  p e r t a i n i n g  t o  t h i s  p h a s e  o f  t h e  s t u d y ,  m a y  b e  f o u n d  i n  
T a b l e  I I .  
S u m m a r y  o f  T a b l e _ ! ! .  T h e  m o s t  s i g n i f i c a n t  i n f l u e n c e  
t o w a r d  e s t a b l i s h i n g  a n d  m a i n t a i n i n g  a  s u c c e s s f u l  h i g h  s c h o o l  m u s i c  
p r o g r a m  w a s  s u p e r i o r  m u s i c  t e a c h i n g .  A n o t h e r  i n f l u e n c e ,  r e p o r t e d  
a s  v e r y  i m p o r t a n t  a n d  r e c e i v i n g  a  h i g h  p e r c e n t a g e  o f  r e s p o n s e ,  w a s  
d e s i r a b l e  r e l a t i o n s  b e t w e e n  m u s i c  t e a c h e r s  a n d  t h e i r  a d m i n i s t r a t o r s .  
A  r e a l i z a t i o n  b y  a d m i n i s t r a t o r s  o f  t h e  a i m s  a n d  o b j e c t i v e s  o f  p u b l i c  
s c h o o l  m u s i c  w a s  a l s o  c o n s i d e r e d  o f  p r i m e  i m p o r t a n c e .  
--
TABLE II 
DISTRIBUTION OF RATINGS REGARDING THE COMPARATIVE INFLUENCES TOWARD ESTABLISHING AND MAINTAINING 
A SUCCESSFUL HIGH SCHOOL MUSIC PROGRAM 
Total responses Per cent and number responding to each item* 
Item to be rated ** FOUR*** 'lH:tQ;J:!; . 'lWO I U.N.t.i ZERO 
30 
Number Per cent Number Per cent Number Per cent Number J:"er cent l'lumber Per cent Number ,Per cent 
a. Superior music teaching 183 91.5 159 86.9 19 10.4 3 1.6 2 1.1 0 
b. Superior music supervision 165 82.5 63 38.2 57 34.5 28 16.9 11 6.6 6 
c. Adequate budget 172 86.0 64 37.2 66 38.4 36 20.9 5 2.9 1 
d. Community approval. 181 90.5 49 27.0 99 54. 7 28 15.4 5 2.7 0 
e. Desirable music teacher-ad.minis 
trator relations 181 90.5 99 54.7 63 34.8 17 9.4 2 1.1 0 
f.. Broad elementary school music 
g. 
h. 
i. 
j. 
k. 
1. 
experiences 178 89.0 54 30.3 76 42.7 43 24.1 5 2.8 
Strong support of Board of 
Education 179 89.5 66 37.1 76 42.4 27 15.1 9 5.0 
Enthusiasm of teaching staff, 
exclusive of music special-
is ts 177 88.5 38 21. 5 86 48.6 46 26.0 7 3.9 
Awareness on the part of admin-
istration of aims and 
objectives of public school 
music 178 89.0 87 48.9 64 35.9 24 13.5 3 1. 7 
Adequate room facilities 187 93.5 59 31. 5 88 47. 0 37 19.8 3 1. 6 
Highly skilled perf ormi.rut groups 175 87.5 10 5.7 68 38.9 78 44.6 17 9.7 
Integration of the music program 
with other areas offered in 
the curriculum 178 89. 0 45 25.9 73 41.0 51 28. 7 9 5.0 
...... -_..... ....... -~~ .... ~~ . -- - -
*Repr-e-senls the number-aoo--percentage of responses to each item--not of the total group of two hiindred responses. 
**Represents the percentage of the total two hundred responses. 
0 
1 
0 
0 
0 
2 
0 
-" 
***Represents a specific rating in the scale described below. 
Description of rating scale: ~4} Very important, (3) Important--but not vital, (2) Moderately important, (1) ·t little importance, 
(0) Definitely unimportant 
Ubmry 
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.o 
.o 
.o 
.5 
.o 
.o 
.o 
1.1 
.o 
T h e  f i n a l  p h a s e  o f  t h e  s t u d y  r a t e d  b y  s u p e r i n t e n d e n t s  
p e r t a i n e d  t o  c o m m u n i t y ,  s c h o o l ,  a n d  o u t - o f - t o w n  m u s i c a l  e v e n t s .  
A c t i v i t i e s  e v a l u a t e d  w e r e  p e r f o r m i n g  a t  f a i r s ,  m a r c h i n g  i n  l o c a l  
p a r a d e s ,  p e r f o r m i n g  f o r  p r o f e s s i o n a l  a n d  s e r v i c e  o r g a n i z a t i o n s .  
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h i g h  s c h o o l  a s s e m b l i e s ,  e l e m e n t a r y  a n d  j u n i o r  h i g h  s c h o o l  a s s e m b l i e s ,  
p e r f o r m i n g  i n  c o n c e r t s  f o r  t h e  g e n e r a l  p u b l i c ,  P .  T  . A .  g r o u p s ,  a n d  
p l a y i n g  f o r  s c h o o l  d a n c e s  a n d  a t h l e t i c  e v e n t s .  T h e  o u t - o f - t o w n  
a c t i v i t i e s  c o n s i d e r e d  w e r e  m a r c h i n g  i n  p a r a d e s ,  p e r f o r m i n g  f o r  
r a t i n g s  i n  m u s i c  c o n t e s t s ,  p e r f o r m i n g  i n  m u s i c  f e s t i v a l s  o r  m a s s e d  
g r o u p s  u n d e r  g u e s t  c o n d u c t o r s .  p e r f o r m a n c e  b y  e x c e p t i o n a l  s t u d e n t s  
i n  s e l e c t i v e  d i s t r i c t  o r  r e g i o n a l  m u s i c  g r o u p s ,  a n d  p e r f o r m i n g  i n  
e x c h a n g e  c o n c e r t s  w i t h  o t h e r  s c h o o l s .  T h e  4 ,  3 .  2 ,  1 ,  0  r a t i n g  s c a l e  
w a s  a l s o  u s e d  i n  t h i s  p h a s e  o f  t h e  s t u d y .  T a b l e  m  r e p r e s e n t s  a  
c o m p i l a t i o n  o f  t h e  f i n d i n g s  r e l a t e d  t o  m u s i c  a c t i v i t i e s .  
S u m m a r y  o f  T a b l e  m .  T h e  l a r g e s t  n u m b e r  o f  r e s p o n s e s ,  
r e g a r d i n g  l o c a l  c o m m u : q i t y  a c t i v i t i e s .  w a s  p e r f o r m i n g  f o r  p r o f e s -
s i o n a l  a n d  s e r v i c e  o r g a n i z a t i o n s .  T h i s  a c t i v i t y  w a s  c o n s i d e r e d  
i m p o r t a n t ;  b u t  n o t  n e c e s s a r i l y  v i t a l .  A n  i d e n t i c a l  n u m b e r  o f  
r e s p o n d e n t s  r e p o r t e d  p e r f o r m i n g  a t  f a i r s .  r o d e o s .  L a b o r  D a y  
c e l e b r a t i o n s ,  e t c .  ,  a s  b e i n g  u n i m p o r t a n t  a s  i n d i c a t e d  t h e  s a m e  
a c t i v i t i e s  w e r e  i m p o r t a n t .  A l s o ,  i n  c o n n e c t i o n  w i t h  l o c a l  c o m m u n i t y  
a c t i v i t i e s ,  t h e  g r e a t e s t  n u m b e r  o f  r e s p o n d e n t s  c o n s i d e r e d  t h i s  
m o d e r a t e l y  i m p o r t a n t .  
R e l a t i n g  t o  l o c a l  s c h o o l  a c t i v i t i e s ,  t h e  h i g h e s t  r a t i n g  w a s  
g i v e n  t o  p e r f o r m i n g  i n  c o n c e r t s  f o r  t h e  g e n e r a l  p u b l i c .  H i g h  s c h o o l  
TABLE ill 
DISTRIBUTION OF RATINGS CONCERNING THE COMPARATIVE IMPORTANCE OF MUSIC ACTIVITIES 
Type of activity 
a. Local community activities 
1) Performing at fairs, 
rodeos, Labor Day celebra-
tions, etc. 
2) Marching and playing in 
parades 
3}Performing in par:K con -
certs 
4JPerf ormi:rlg for prof es -
sional and service 
or~anizations 
b. Local school activities 
1) Performing in high school 
assemblies 
2) Performing in elementary 
and junior high school 
assemblies 
3) Performing in concerts for 
the ~eneral public 
4) Performing for P. T. A. 
5) Plaviwt for school dances 
6) Playin~ for athletic events 
c. Out-of-town activities 
1) Marching in parades, i.e. 
Apple Blossom, Seafair, etc. 
2]Perf orming for ratirigs 1n 
music contests 
Total responses I Per cent and number respondingto eacn item* 
* Number I Per cent 
184 97. o I 12 
191 95.5 I 24 
167 83. 5 I 13 
173 86.5 I 36 
TOTAL 85 
190 95. o I 89 
175 87. 5 I 39 
200 100.0 I 99 
m 91. 5 I 46 
T7T 85.5 I 4 
Il7 93.5 I 72 
TOTAL 349 
182 91.0 I 15 
179 89. 5 I 33 
6.5 57 
12.6 53 
7.8 54 
20.8 72 
236 
46.8 69 
22.3 69 
49.5 66 
25:1 1rn" 
2."3" ""34" 
38.5 83 
271 
8.2 46 
18.4 67 
30.9 69 37.5 34 
27.7 64 33.5 23 
32.3 62 37.1 29 
41.6 53 30.6 11 
2"4B" 97 
36.3 29 15.2 3 
39 .4 52 29.7 15 
33.0 30 15.0 5 
4lr.1Y 42" 22."9" ""{ 
T9-:a o5 -s-2:"2" 45" 
44-;-4 25 u:a- 4 
Z33 "7"9 
25.3 53 29.1 40 
37.4 35 19.5 29 
18.5 I 12 
12.0 I 7 
17. 4 I 9 
6. 3 I 1 
29 
1. 6 I o 
8. 6 I 0 
2.5 I O 
3. 8 I O 
26.3 I 33 
2.1 I 3 
]"S" 
21.9 I 28 
16.2 I 15 
32 
6.5 
3.7 
5.4 
.6 
.o 
.o 
.o 
.o 
w:-g 
r.6 
15.4 
8.4 
3) Performing in music festi-
vals or massed groups under 
!Test conductors 
Exceptional students partici 
pating in selective district, 
state, or regional groups, i. e. 
all-state band, chorus, orch. 
187 93.5 1 47 I 25.1 I 11 I 41.1 I 44 I 23.5 I 16 I 8.5 1 · 3 I 1.6 
5)Performing in exchange 
concerts with other schools 
179 
175 
89.5 I 38 
87. 5 I 32 
TOTAL 165 
21.2 64 
18.3 79 
333 
35.7 43 24.0 23 
45.1 43 24.5 17 
2n 125 
*Represents the number and percentage of responses to each item--not of the total group of two hundred responses. 
**Represents the percentage of the total two hundred responses. 
***Represents a specific rating in the scale described below. 
12.8 I 11 
9. 7 I 4 
6I 
Description of rating scale: (4) Very important, (3) Important--but not vital, (2) Moderately important, (1) Of little importance, 
( 0) Definitely unimportant . 
6.1 
2.3 
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a s s e m b l y  m u s i c  p e r f o r m a n c e s  w e r e  i n d i c a t e d  a s  a n o t h e r  v e r y  
i m p o r t a n t  s c h o o l  a c t i v i t y .  P e r f o r m a n c e s  f o r  P .  T  . A .  g r o u p s  w e r e  
c o n s i d e r e d  i m p o r t a n t ,  b u t  n o t  n e c e s s a r i l y  i n d i s p e n s a b l e .  A c c o r d i n g  
t o  s u p e r i n t e n d e n t s ,  t h e  l e a s t  i m p o r t a n t  s c h o o l  m u s i c  a c t i v i t y  w a s  
p l a y i n g  f o r  s c h o o l  d a n c e s .  
T h e  r e s p o n s e s  r e l a t i n g  t o  o u t - o f - t o w n  p a r t i c i p a t i o n  
s e e m e d  t o  i n d i c a t e  t h a t  t h e s e  e v e n t s  w e r e  i m p o r t a n t ,  b u t  n o t  e s s e n t i a l .  
T h e  o u t - o f - t o w n  e v e n t  w h i c h  r e c e i v e d  t h e  h i g h e s t  r e s p o n s e  w a s  
p e r f o r m i n g  i n  e x c h a n g e  c o n c e r t s  w i t h  o t h e r  s c h o o l s .  R e s p o n d e n t s  
i n d i c a t e d  t h i s  t o  b e  a n  i m p o r t a n t ,  b u t  n o t  n e c e s s a r i l y  v i t a l  a c t i v i t y .  
O n e  o f  t h e  m o s t  i m p o r t a n t  a c t i v i t i e s  o f  t h i s  t y p e  s e e m e d  t o  b e  
p e r f o r m i n g  u n d e r  g u e s t  c o n d u c t o r s  i n  m u s i c  f e s t i v a l s .  T h e  l e a s t  
i m p o r t a n t  o u t - o f - t o w n  a c t i v i t y ,  a c c o r d i n g  t o  s u p e r i n t e n d e n t s ,  w a s  
m a r c h i n g  i n  p a r a d e s .  P e r c e n t a g e s  o f  r e s p o n s e  t o  t h i s  i t e m  d e f i n i t e l y  
p o i n t  t o w a r d  t h e  l o w e r  e n d  o f  t h e  r a t i n g  s c a l e .  A s  s h o w n  b y  t o t a l  
n u m b e r s  o f  r e s p o n s e s ,  o u t - o f - t o w n  a c t i v i t i e s  w e r e  c o n s i d e r e d  
i m p o r t a n t ,  b u t  n o t  a c t u a l l y  v i t a l .  
M U S I C  C O U R S E  O F F E R I N G S  I N  W A S H I N G T O N  S T A T E  
T h i s  p a r t  o f  t h e  p r e s e n t  s t u d y  w a s  c o n c e r n e d  w i t h  
d e t e r m i n i n g  t h e  s p e c i f i c  m u s i c  c o u r s e s  i n c l u d e d  i n  t h e  c u r r i c u l a  o f  
h i g h  s c h o o l s  i n  t h e  r e s p o n d e n t  d i s t r i c t s  a n d  t h e  n u m b e r  o f  t i m e , s  p e r  
w e e k  t h e s e  c l a s s e s  m e t .  O t h e r  f a c t o r s  r e l a t e d  t o  t h i s  p h a s e  o f  t h e  
s t u d y  w e r e :  ( 1 )  t h e  d i s t r i b u t i o n  o f  b a n d s ,  o r c h e s t r a s ,  a n d  v o c a l  
g r o u p s  t h r o u g h o u t  t h e  t o t a l  o f  2 0 0  r e s p o n d e n t s ;  ( 2 )  a  c o m p a r i s o n  o f  
f i r s t  c l a s s  d i s t r i c t  o f f e r i n g s  i n  m u s i c  w i t h  t h e  t o t a l  g r o u p  o f  
r e s p o n d e n t s ;  a n d  (  3 )  a n  i n v e s t i g a t i o n  o f  t h e  t i m e s  d u r i n g  t h e  d a y  
w h e n  m u s i c  c l a s s e s  m e t .  
A  d e s c r i p t i o n  o f  t h e  f i n d i n g s  r e l a t e d  t o  s p e c i f i c  m u s i c  
c o u r s e  o f f e r i n g s  m a y  b e  s e e n  i n  T a b l e  I V .  A  d e t a i l e d  a n a l y s i s  o f  
t h e  n u m b e r  o f  t i m e s  p e r  w e e k  t h a t  m u s i c  c l a s s e s  w e r e  m e t  i s  a l s o  
f o u n d  i n  T a b l e  I V .  
S u m m a r y _ E !  T a b l e  I V .  B a n d s ,  o r c h e s t r a s ,  a n d  v o c a l  
g r o u p s  w e r e  m o s t  f r e q u e n t l y  s c h e d u l e d  f i v e  d a y s  p e r  w e e k ,  a s  
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w e r e  t h e o r y ,  m u s i c  h i s t o r y ,  a n d  m u s i c  a p p r e c i a t i o n  c l a s s e s .  M u s i c  
a p p r e c i a t i o n  w a s  i n c l u d e d  i n  t h e  c u r r i c u l u m  o f  2 0  h i g h  s c h o o l s .  
O n l y  4  d i s t r i c t s  r e p o r t e d  m u s i c  t h e o r y ,  a n d  9  i n d i c a t e d  m u s i c  h i s t o r y ,  
a s  c o u r s e  o f f e r i n g s  i n  t h e i r  h i g h  s c h o o l s .  E n s e m b l e s ,  w h i c h  
a p p e a r e d  t o  b e  a n  o u t g r o w t h  o f  r e g u l a r l y  s c h e d u l e d  m u s i c  g r o u p s ,  
w e r e  u s u a l l y  m e t  a t  s o m e  t i m e  o t h e r  t h a n  d u r i n g  r e g u l a r  c l a s s  
p e r i o d s .  
I t  w a s  n o t e d  p r e v i o u s l y  i n  t h i s  c h a p t e r , , ,  p a g e  3 3 ,  t h a t  
s u p e r i n t e n d e n t s  r a t e d  p l a y i n g  f o r  s c h o o l  d a n c e s  t h e  l e a s t  i m p o r t a n t  
s c h o o l  m u s i c  a c t i v i t y .  H o w e v e r ,  T a b l e  I V  r e v e a l e d  t h a t  t h e  
r e s p o n d i n g  s c h o o l  d i s t r i c t s  i n c l u d e d  d a n c e  b a n d  i n  t h e i r  m u s i c  
p r o g r a m s  a l m o s t  a s  f r e q u e n t l y  a s  t h e y  i n c l u d e d  w i n d  e n s e m b l e s .  
I t  w o u l d  a p p e a r  t h a t  w h i l e  p l a y i n g  f o r  s c h o o l  d a n c e s  w a s  o f  l i t t l e  
v a l u e ,  a s  r a t e d  b y  t h e  s u p e r i n t e n d e n t s ,  m e m b e r s h i p  i n  s u c h  a  g r o u p  
o f f e r e d  s u f f i c i e n t l y  v a l i d  m u s i c a l  e x p e r i e n c e s  t o  w a r r a n t  i t s  i n c l u s i o n  
i n  t h e  h i g h  s c h o o l  c u r r i c u l u m .  
TABLE IV 
DISTRIBUTION OF SPECIFIC TYPES OF MUSIC CLASSES 
Total responses Number and percentage of weekly meet1Ill:!s on basis of each item* 
Course ....... .lf'ive days Four days Three davs ".1WO da.YS une dav 
Number Per cent .Number Per cent Number Per cent Number .l:'er cent Number ..t'er ceni .Number ..t'er cent 
Train~ band 113 56.5 97 85.8 1 1.8 13 11.5 5 4.4 1 
Concert band I 157 78.5 151 95.6 2 1. 3 3 1.9 0 .o 0 
Training orchestra 23 11.5 22 95.6 0 .o l 4.4 0 .o 0 
Advanced orchestra 32 16.U 32 luu.u u .u u .o 0 .o 0 
General chorus 108 54.0 84 77.8 7 6.4 9 8.3 6 . 5.5 1 
Mixed (select) chorus 131 65.5 109 83.2 2 1.5 7 5.3 8 6.1 4 
Boy's glee 33 16.5 20 60.6 0 .o 6 18.l 2 6.0 2 
Uirl's giee 6 6 33.U 47 71.2 l 1.5 11 io.o 5 7.8 l 
Music theory 9 4.5 8 89.0 0 .o 0 .o 0 .o 0 
Music history 4 2.0 4 100.0 0 .o 0 .o 0 .o 0 
Music appreciation 20 10.0 15 75.0 0 .o 1 5.0 1 5.0 1. 
Wind ensemble 40 20.0 6 15.0 0 .o 3 7.5 7 17. 5 2 
String ensemble 26 13.U 3 11.5 0 .o u .o 5 19.2 0 
Vocal ensemble 49 24.5 5 10.2 0 .u 6 12.2 9 18.4 4 
Dance band 37 18.5 8 21.6 0 .o 2 5.4 5 13.5 3 
.Pep band 65 32.5 4 6.1 0 .o 3 4.6 11 16.9 2 
voice class l .5 u .u u .o l .o 0 .o 0 
Technique class l • l:> l .o u .u u .o 0 .u u 
Music fundamentals l .5 0 .o 0 .o 0 .u u .u 1 
*Represents the number and percentage of responses to each item--not of the total group of two hundred responses. 
**Represents the percentage of the total two hundred responses. 
.8 
.o 
.o 
.o 
.9 
3.0 
6.0 
l.5 
.o 
.o 
5.0 
5.0 
.o 
8.1 
8.1 
3.0 
.o 
.o 
.u 
***Extra: Unless otherwise indicated, represents meetings outside the regular class meeting time, i. e., before or after school, 
at noon, etc. 
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.Extra >jC>jC>jC 
Number l'er cent 
0 .o 
(Six dalTS) 
1 .6 
0 .o 
0 .o 
l .9 
1 .7 
2 6.0 
1 l. l:> 
(Daily--1 sem. > 
1 11.0 
0 .o 
((.;lassJ •oom) 
2 10.0 
22 55.U 
16 61.5 
26 53.0 
20 54.U 
30 46.l 
0 .o 
0 .o 
u .o 
T a b l e  V ,  w h i c h  i s  a n  a n a l y s i s  o f  t h e  d i s t r i b u t i o n  o f  b a n d s ,  
o r c h e s t r a s ,  a n d  v o c a l  g r o u p s ,  i s  a  f u r t h e r  s u m m a r y  o f  T a b l e  I V ,  
p a g e  3 5 .  
M u s i c  , g _ r o u p  
B a n d  
V o c a l  
O r c h e s t r a  
N o n e  
T A B L E  V  
D I S T R I B U T I O N  O F  B A N D S ,  O R C H E S T R A S  
A N D  V O C A L  G R O U P S  
P e r  c e n t  o f  t o t a l  
R e s p o n s e s  
r e s p o n s e s  
1 9 6  
9 8 . 0  
1 9 5  9 7 . 5  
3 9  1 9 . 5  
3  1 .  5  
A s  a  r e s u l t  o f  t h e  d a t a  p r e s e n t e d  i n  T a b l e  I V ,  p a g e  3 5 ,  
i t  w a s  c o n s i d e r e d  d e s i r a b l e  t o  c o m p a r e  s o m e  o f  t h e  m u s i c  c o u r s e s  
o f f e r e d  i n  f i r s t  c l a s s  d i s t r i c t s  w i t h  t h e  t o t a l  g r o u p  o f  r e s p o n d e n t s .  
I t  w a s  d e c i d e d  t o  c o m p a r e  t h o s e  c o u r s e s  n o t  f r e q u e n t l y  o f f e r e d  i n  
t h e  h i g h  s c h o o l  c u r r i c u l u m .  T h e s e  c o u r s e s  w e r e  a s  f o l l o w s :  
o r c h e s t r a ,  m u s i c  t h e o r y ,  m u s i c  a p p r e c i a t i o n ,  m u s i c  h i s t o r y ,  a n d  
.  v o i c e  c l a s s .  T a b l e  V I  i l l u s t r a t e s  t h e s e  c o m p a r i s o n s .  
3 6  
TABLE Vl 
A COMPARISON OF FIRST CLASS DISTRICT OFFERINGS 
IN MUSIC WITH THOSE OF THE ENTIRE 
GROUP OF RESPONDENTS 
37 
First class districts: 
Total number number and per cent 
Course of responses of total responses 
!~umber .Per cent 
Orchestra 39 26 66.6 
Music Theory 9 7 77.7 
Music Appreciation 20 5 25.0 
Music History 4 2 50.0 
Voice Class 1 1 100.0 
Summary of Table VI. The thirty-four first class 
districts represented only 17 per cent of the total response, yet 
66 per cent of all orchestras were reported by these districts. 
In Section I, number 14, of the questionnaire an 
investigation was made to determine the times during the school day 
that music classes met. Table VII discloses this information. 
T A B L E  V I I  
D I S T R I B U T I O N  O F  S P E C I F I C  " T I M E S "  T H A T  S P E C I A L  
M U S I C  G R O U P S  M E E T  
3 8  
T i m e  d u r i n g  d a y  N u m b e r  r e s p o n d i n g  P e r c e n t a g e  o f  t o t a l  g r o u p  
D u r i n g  s c h o o l  1 7 2  8 6 . 0  
D u r i n g  a c t i v i t y  p e r i o d  1 2  6 . 0  
B e f o r e  s c h o o l  8  4 . 0  
A f t e r  s c h o o l  5  2 . 5  
N o  m u s i c  3  
1 . 5  
T o t a l  
m  1 0 0 . 0  
S u m m a r y  o f  T a b l e  V I I .  A s  s h o w n  i n  t h e  p r e c e d i n g  t a b l e
1  
m o s t  m u s i c  c l a s s e s  m e t  d u r i n g  t h e  s c h o o l  d a y .  O n l y  6 .  5  p e r  c e n t  
o f  t h e  r e s p o n d e n t  d i s t r i c t s  s c h e d u l e d  c l a s s e s  o u t s i d e  o f  s c h o o l  t i m e .  
T h e  t h r e e  d i s t r i c t s  r e p o r t i n g  n o  m u s i c  i n  t h e i r  c u r r i c u l a  i n d i c a t e d  
t h a t  t h e i r  p r o b l e m  w a s  a n  i n a b i l i t y  t o  s e c u r e  m u s i c  t e a c h e r s  w i t h  
b a c k g r o u n d s  q u a l i f y i n g  t h e m  t o  t e a c h  o t h e r  s u b j e c t s  i n  a d d i t i o n  t o  
m u s i c .  
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AREAS OF STUDENT CONCENTRATION 
The subject superintendents were requested to indicate 
those subject areas which were considered areas of student concentra-
tion in their respective districts. The subject areas suggested in the 
questionnaire were English composition and literature, science, 
mathematics, home economics, industrial arts, carpentry, fine 
arts, radio and speech, foreign language, music, agriculture, 
distributive education, commercial education, health and physical 
education, and geography and history. Space was also provided to 
indicate other areas of student concentration. 
The validity of this section of the questionnaire may have 
been limited by the respondents' interpretation of the term 
"concentration. 11 This limitation was not apparent until the completed 
questionnaires had been returned. A number of respondents 
interpreted areas of concentration to mean specific subject majors. 
Others interpreted this to means fields of student interest. This 
writer had the following connotation of areas of concentration: 
specific fields of interest and the frequency with which students 
enrolled for courses in those fields. In spite of the limitation just 
described, the information revealed by this phase of the study was 
considered significant and is compiled in Table VIII. 
Summary of Table VIII. The five most frequently mentioned 
areas of student concentration were science, English composition and 
literature, mathematics, home economics, and music. Music ranked 
4 0  
T A B L E  v m  
D I S T R I B U T I O N  O F  A R E A S  O F  S T U D E N T  C O N C E N T R A T I O N  
I N  H I G H  S C H O O L  S U B J E C T S  
A r e a  o f  c o n c e n t r a t i o n  
S c i e n c e  
E n g l i s h  C o m p o s i t i o n  
a n d  L i t e r a t u r e  
M a t h e m a t i c s  
H o m e  E c o n o m i c s  
M u s i c  
I n d u s t r i a l  A r t s  
C o m m e r c i a l  E d u c a t i o n  
A 1 t r i c u l f u r e  
F i n e  A r t s  
R a d i o  a n d  S p e e c h  
D i s t r i b u t i v e  E d U c a t i o n  
C a r p e n t r y  
. . ,  
f o c i a l  S t u d i e s  
•  
V o c a t i o n s  
Sociolo~ 
r  
O f f i c e  P  
R e m e d i a l  R e a d i n g  
D r i v e r  T r a i n i n g :  
N u m b e r  o f  r e s p o n s e s  
1 9 2  
1 9 1  
r n 7  
m  
I T O  
m  
m  
m  
o n  
! 5  
r n  
I 7  
~ 
5  
I  
I  
!  
I  
!  
P e r c e n t a g e  o f  
t o t a l  r e s p o n s e s  
9 6 . 0  
9 5 . 5  
I T : " " 5  
m r : - 5  
7 5 " : 1 J  
7 2 . 0  
7 D  
5 9 . " 5  
I ' r . 5  
~ 
8 . 5  
~ 
: 2 . 5  
. 5  
. 5  
. 5  
. 5  
( ) . 5  
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above sixteen other areas in the high school curriculum. Science, 
English composition and literature, and mathematics were considered 
areas of concentration in over 90 per cent of the responding school 
districts. 
GUIDANCE IN STUDENT SELECTION 
OF SUBJECTS 
In Section II, number 15, of the questionnaire, the 
superintendents were asked, nWho, in addition to parents, aids the 
student in his selection of high school subjects? 11 The personnel 
considered were: teachers, guidance staff (counsellors), principal, 
and any others specified by the individual respondents. An investiga-
tion was also made to determine whether or not the music teacher 
assisted those students vitally interested in music. 
Table IX pertains to the distribution of responses relating 
to persons aiding the students in the selection of high school subjects. 
Complete tabulations are recorded in this table. 
Table X, page 43, is a compilation of responses concerning 
the music director's role in guiding students with high musical 
interests. 
Tables IX and X are related to guidance and will, therefore, 
appear on consecutive pages. Table summaries are found on 
page 44. 
T A B L E  I X  
D I S T R I B U T I O N  O F  R E S P O N S E S  R E L A . ' I ' I N G  T O  P E R S O N S  
A I D I N G  S T U D E N T S  I N  T H E  S E L E C T I O N  O F  
H I G H  S C H O O L  S U B J E C T S  
4 2  
N u m b e r  o f  
P e r  c e n t  o f  
r e s . e o n s  e s  
t o t a l  
P r i n c i p a l  
1 5 8  
7 9 . 0  
T e a c h e r  1 5 4  7 7 . 0  
G u i d a n c e  P e r s o n n e l  
1 2 1  6 0 . 5  
S u p e r i n t e n d e n t  
1 1  
5 . 5  
B u s i n e s s  M e n - - V o c a t i o n a l  
L a y  A d v i s o r s  
1  
. 5  
A d u l t  C o u n s e l l o r s  o f  S t u d e n t t s  
C h o i c e  
1  
0 . 5  
TABLE X 
SCHOOL DISTRICTS IN WHICH THE MUSIC DIRECTOR 
DOES OR DOES NOT ADVISE THE STUDENTS 
KEENLY INTERESTED IN MUSIC 
Total responses 
43 
Number Per cent 
Music director does act in 
advisory capacity 189 94. 5 
Music director does not act 
in advisory capacity 4 2.0 
No response 7 3.5 
Total 200 100.0 
S u m m a r y  o f  T a b l e  I X .  T h e  p r i n c i p a l  g u i d e d  s t u d e n t s  i n  
t h e i r  s e l e c t i o n  o f  c o u r s e s  i n  7 9  p e r  c e n t  o f  t h e  d i s t r i c t s ,  w h i l e  
7 7  p e r  c e n t  o f  t h e  r e s p o n d e n t s  i n d i c a t e d  t h a t  t e a c h e r s  a i d e d  i n  t h i s  
c a p a c i t y .  A s s i s t a n c e  b y  g u i d a n c e  p e r s o n n e l  w a s  r e p o r t e d  b y  6 0 .  5  
p e r  c e n t  o f  t h e  s c h o o l  d i s t r i c t s .  
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S u m m a r y  o f  T a b l e  X .  I n  9 4 .  5  p e r  c e n t  o f  t h e  r e s p o n d e n t  
s c h o o l  d i s t r i c t s ,  t h e  m u s i c  d i r e c t o r  a s s i s t e d  i n  a  g u i d a n c e  c a p a c i t y ,  
t h o s e  s t u d e n t s  k e e n l y  i n t e r e s t e d  i n  m u s i c .  
E X T E N T  O F  S T U D E N T  P A R T I C I P A T I O N  
I N  M U S I C  
I n  a t t e m p t i n g  t o  m e a s u r e  t h e  e x t e n t  o f  m u s i c  p a r t i c i p a t i o n ,  
i t  w a s  f e l t  n e c e s s a r y  t o  a s k  t h e  f o l l o w i n g  t h r e e  q u e s t i o n s :  (  1 )  I s  i t  
p o s s i b l e  f o r  a  s t u d e n t  t o  c o n c e n t r a t e  i n  a n  a r e a  o t h e r  t h a n  m u s i c  a n d  
y e t  e n g a g e  i n  m u s i c  a c t i v i t i e s ? ; .  ( 2 )  I s  i t  p o s s i b l e  f o r  a  s t u d e n t  t o  
e n r o l l  i n  m o r e  t h a n  o n e  m u s i c  c l a s s  d u r i n g  t h e  s a m e  t e r m  i f  h i s  
a r e a  o f  c o n c e n t r a t i o n  i s  n o t  m u s i c ? ;  a n d  ( 3 )  I s  i t  f e a s i b l e  a n d  l i k e l y  
t h a t  a  s t u d e n t  w h o s e  a r e a  o f  c o n c e n t r a t i o n  i s  m u s i c  c a n  e n r o l l  i n  
m o r e  t h a n  o n e  m u s i c  c l a s s  d u r i n g  t h e  s a m e  t e r m ,  i . e .  b a n d  a n d  
c h o r u s ?  
T a b l e  X I  r e v e a l s  t h e  t o t a l  r e s p o n s e s  r e l a t e d  t o  t h e  a b o v e  
q u e s t i o n s  d e a l i n g  w i t h  s t u d e n t  p a r t i c i p a t i o n  i n  m u s i c .  
TABLE XI 
DISTRIBUTION OF RESPONSES REGARDING 
STUDENT PARTICIPATION IN MUSIC 
ACTIVITIES 
Number of question Type of response 
Yes l'iO 
No. Per cent NO. Per cent 
10 
Is it possible for 
a student to concen-
trate in an area other 
than music and yet 
engage in music 
activities? 192 96.0 3 1.5 
11 
Is it possible for 
a student to enroll in 
more than one music 
class during the same 
term if his area of 
concentration is not 
music? 141 70.5 46 23.0 
12 
Is it feasible and 
likely that a student 
whose area of concen-
tration is music can 
enroll in more than 
one music class during 
the same term, i.e. 
band and chorus? 159 79.5 28 14.0 
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No response 
No. Per cent 
5 2.5 
13 6.5 
13 6.5 
4 6  
S u m m a r y  o f  T a b l e  X I .  I t  w a s  d e t e r m i n e d  t h a t  i n  9  6  
p e r  c e n t  o f  t h e  r e s p o n d e n t  s c h o o l  d i s t r i c t s ,  s t u d e n t s  c o u l d  c o n c e n -
t r a t e  i n  a n  a r e a  o t h e r  t h a n  m u s i c  a n d  y e t  p a r t i c i p a t e  i n  m u s i c  
a c t i v i t i e s .  T h e  p r o b a b i l i t y  t h a t  s t u d e n t s  c o u l d  e n g a g e  i n  m o r e  t h a n  
o n e  m u s i c  c l a s s  d u r i n g  t h e  s a m e  t e r m  w h i l e  c o n c e n t r a t i n g  i n  a n o t h e r  
a r e a  w a s  r e p o r t e d  b y  7 7  p e r  c e n t  o f  t h e  r e s p o n d e n t s .  I t  w a s  
f e a s i b l e  t h a t  s t u d e n t s  c o n c e n t r a t i n g  i n  m u s i c  c o u l d  e n r o l l  i n  m o r e  
t h a n  o n e  m u s i c  c l a s s  d u r i n g  t h e  s a m e  t e r m ,  a c c o r d i n g  t o  t h e  r e s p o n s e  
o f  7 9  p e r  c e n t  o f  t h e  s c h o o l  d i s t r i c t s .  T h e  m o s t  f r e q u e n t  c o m m e n t  
u s e d  t o  q u a l i f y  a n s w e r s  t o  t h e  p r e c e d i n g  q u e s t i o n s ,  h o w e v e r ,  w a s  
t h a t  i n c r e a s e d  c o l l e g e  e n t r a n c e  r e q u i r e m e n t s  m a d e  i t  d i f f i c u l t ,  i f  
n o t  i m p o s s i b l e ,  f o r  s t u d e n t s  t o  p a r t i c i p a t e  i n  m o r e  t h a n  o n e  m u s i c  
c l a s s  d u r i n g  t h e  s a m e  t e r m ,  r e g a r d l e s s  o f  t h e i r  a r e a s  o f  c o n c e n t r a -
t i o n .  
A D V A N T A G E S  A N D  D I S A D V A N T A G E S  O F  
V A R I O U S  T Y P E S  O F  S C H E D U L I N G  
T h i s  p h a s e  o f  t h e  s t u d y  w a s  a n  i n q u i r y  i n t o  t h e  a d v a n t a g e s  
a n d  d i s a d v a n t a g e s  t o  t h e  m u s i c  p r o g r a m  o f  s p e c i f i c  t y p e s  o f  
s c h e d u l i n g ,  s u c h  a s  t h e  f o u r ,  f i v e ,  - s i x ,  s e v e n ,  a n d  e i g h t  p e r i o d  d a y .  
T h e  r e s u l t s  o f  t h i s  i n v e s t i g a t i o n  a r e  r e v e a l e d  u n d e r  a p p r o p r i a t e  
h e a d i n g s  i n  T a b l e s  X I I  a n d  X I I I .  D u e  t o  t h e  c l o s e l y  r e l a t e d  
i n f o r m a t i o n  c o n t a i n e d  i n  T a b l e s  X I I  a n d  X I I I ,  t h e y  w i l l  a p p e a r  
c o n s e c u t i v e l y  o n  p a g e s  4 7  a n d  4 8 .  T h e  s u m m a r i e s  a p p e a r  o n  p a g e  4 9 .  
Periods Number of Per cent of 
per day responses total response 
4 0 .o 
5 3 1. 5 
6 149 74.5 
7 44 22.0 
8 4 2.0 
TABLE XIl 
DISTRIBUTION OF CLASS PERIODS PER DAY AND ADVANTAGES 
OF SPECIFIC TYPES OF SCHEDULES 
No particular Allows for Regarded same as Periods of 
advantage flexibility other subjects greater length 
.No. Per cent No. Per cent .No . .Per cent .NO • .Per cent 
0 .o 0 .o 0 .o 0 .o 
0 ,.o 0 .o 0 .o 1 .5 
22 11.0 9 4.5 73 36.5 0 .o 
5 2.5 27 13.5 0 .o 0 .o 
0 .o 0 .o 0 .o 0 .o 
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No band, chorus No music in 
during activity curriculum 
.NO. Per cent .NO • Per cent 
0 • o 0 .o 
0 .o 0 .o 
1 .5 3 1.5 
0 .o 0 .o 
0 .o 0 .o 
T A B L E  X I I I  
D I S T R I B U T I O N  O F  C O M M E N T S  R E G A R D I N G  D I S A D V A N T A G E S  
O F  S P E C I F I C  T Y P E S  O F  P E R I O D  S C H E D U L E S  
C o m m e n t  P e r i o d s  p e r  d a y  
: . : S 1 X  
S e v e n  
4 8  
. N u m b e r  
P e r  c e n t  
. N u m b e r  
. t  
P e r  c e n 1  
N o  disadvanta~es 3 4  1 7 . 0  1 0  5 . 0  
C o l l e g e  r e q u i r e m e n t s  
c r o w d  o u t  m u s i c  
5 3  2 6 . 5  
3  1 . 5  
P e r i o d s  a r e  t o o  s h o r t  
5  2 . 5  
9  
4 . 5  
C h o r a l  p e r i o d s  a r e  t o o  
l o n g  
2  
1 . 0  0  . o  
M i s c e l l a n e o u s  c o m m e n t s *  
3  
1 . 5  
4  2 . 0  
* M i s c e l l a n e o u s  c o m m e n t s :  
1 .  I n  o u r  s m a l l  s c h o o l ,  m a n y  o f  t h e  s a m e  s t u d e n t s  a r e  
e n g a g e d  i n  a l l  o f  t h e  a c t i v i t i e s .  
2 .  M u s i c  c l a s s e s  l e a v e  a  l a r g e  n u m b e r  o f  s t u d e n t s  i n  t h e  
s t u d y  h a l l .  
3 .  T h e r e  a r e  t o o  m a n y  d i s a d v a n t a g e s  i n  t h e  s i x  p e r i e d  
s c h e d u l e .  
Summary of Table XII. The most frequent opinion 
expressed by the respondents was that the six-period day was 
advantageous to the music program because it could be scheduled 
on the same basis as any other subject. This implied that music 
was given equal status with other subjects. The seven-period day 
was regarded as being desirable for the music program because it 
allowed for flexibility in scheduling. 
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Summary of Table~· The most significant disadvantage 
of the six-period day was that college entrance requirements limited 
and often excluded student participation in music. According to 4. 5 
per cent of the superintendents the class periods of the seven-period 
day were too short and therefore were regarded as undesirable. 
THE EFFECT OF CURRENT SCIENCE EMPHASIS 
ON MUSIC EDUCATION 
In view of the recent emphasis on science and strict 
academic subjects, it was considered essential that an effort be made 
to determine, through a survey of the superintendents, whether or 
not this emphasis would cause a noticeable change in the program of 
music in the high school. It is possible that the questionnaire was 
submitted too soon after the advent of the 11 sputnik" to adequately 
predict the long term effect of science emphasis. The reactions of 
the respondent superintendents 1 however 1 were considered extremely 
significant and are recorded in Table XIV. 
s 
af: 
n.creased emphasis on 
~ience will or will not 
feet music proitram 
Yes 
No 
Not predictable 
No response 
TABLE XIV 
DISTRIBUTION OF GROUP AND TOTAL RESPONSES RELATING TO THE EFFECT OF INCREASED 
EMPHASIS ON SCIENCE UPON MUSIC EDUCATION IN THE PUBLIC SCHOOLS 
Total responses Number and per cent of response b:v groups 
I* Il ill lV v 
Number Per cent .Number Per cent Number ¥er cent l~umber ¥er cent .Number Per cent .Number 
19 9.5 9 4.5 2 1.0 7 3.5 0 .o 1 
169 84.5 24 12.0 23 11.5 81 40.5 31 15.5 8 
7 3.5 1 .5 0 .o 3 1.5 2 1.0 1 
5 2.5 0 .o 0 .o 2 1.0 0 .o 2 
*See description of group classification in Appendix B . 
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Vl 
¥er cen1 Number Per cent 
.5 0 .o 
4.0 2 1.0 
.5 1 .5 
1.0 1 .5 
5 1  
S u m m a r y  o f  T a b l e  X I V .  A  m a j o r i t y  ( 8 4 .  5  p e r  c e n t )  o f  t h e  
s u p e r i n t e n d e n t s  r e p o r t e d  t h a t  s c i e n c e  e m p h a s i s  w o u l d  n o t  a f f e c t  t h e i r  
m u s i c  p r o g r a m s .  T h e  m o s t  f r e q u e n t  e x p l a n a t o r y  c o m m e n t  i n  t h i s  
r e g a r d  w a s  t h a t  t h e  v a r i o u s  s c h o o l  d i s t r i c t s  w e r e  t r y i n g  t o  d e v e l o p  
a b i l i t i e s  a n d  t a l e n t s  i n  a l l  a r e a s  o f  l e a r n i n g .  
T h o s e  r e s p o n d e n t s  w h o  f e l t  t h a t  a  c h a n g e  w o u l d  r e s u l t  
q u a l i f i e d  t h e i r  r e a c t i o n s  i n  t h e  f o l l o w i n g  t w o  w a y s :  
~of c o m m e n t  
I n c r e a s e d  c o l l e g e  a n d  
a c a d e m i c  r e q u i r e m e n t s  w i l l  
c a u s e  a  c h a n g e  i n  t h e  m u s i c  
p r o g r a m .  
P a r e n t a l  i n f l u e n c e  m a y  
c a u s e  s o m e  s t u d e n t s  t o  
c h o o s e  s c i e n c e  i n s t e a d  o f  
m u s i c .  
T o t a l  r e s p o n s e s  P e r  c e n t  
T o t a l  
1 6  8 . 0  
3  
r n  
1 . 5  
9 . 5  
B e c a u s e  o f  t h e  m u c h  p u b l i c i z e d  c o n f l i c t  o f  t h e  a r t s  a n d  
s c i e n c e s ,  i t  w a s  d e c i d e d  t h a t  a  c o m p a r i s o n  o f  s c i e n c e  a n d  m u s i c  
s h o u l d  b e  m a d e  o n  t h e  b a s i s  o f  s t u d e n t  c o n c e n t r a t i o n .  T h e  d a t a  u s e d  
t o  i l l u s t r a t e  t h i s  c o m p a r i s o n  w a s  o b t a i n e d  d u r i n g  t h e  t a b u l a t i o n  o f  
T a b l e  V i l l ,  p a g e  4 0 .  T a b l e  X : V  s h o w s  b y  i n d i v i d u a l  g r o u p s  t h e  
c o m p a r i s o n  o f  s c i e n c e  a n d  m u s i c  a s  a r e a s  o f  s t u d e n t  c o n c e n t r a t i o n .  
S u m m a r y  o f  T a b l e  X V .  T h e  h i g h e s t  g r o u p  r e s p o n s e  
r e l a t i n g  t o  m u s i c  a s  a n  a r e a  o f  s t u d e n t  c o n c e n t r a t i o n  w a s  r e p o r t e d  
b y  G r o u p  I  ( F i r s t  c l a s s  d i s t r i c t s . )  T h e  h i g h e s t  r e s p o n s e  t o  s c i e n c e  
I 
II 
m 
IV 
v 
VI 
TABLE XV 
A COMPARISON OF SCIENCE AND MUSIC AS 
AREAS OF STUDENT CONCENTRATION 
Number Number and per cent regarding science and 
music as areas of student concentration 
c1ence us c 
Number Per cent Numoer Per cent 
34 32 94.1 30 88.2 
25 25 100.0 20 80.0 
93 91 97.8 73 78. 4 
33 31 93.9 17 51.5 
11 10 99.9 9 81. 8 
4 3 75.0 1 25.0 
*For group classification see Appendix B. 
52 
f  
f  
5 3  
a s  a n  a r e a  o f  s t u d e n t  c o n c e n t r a t i o n  w a s  o f f e r e d  b y  G r o u p  I I  ( S e c o n d  
c l a s s  d i s t r i c t s  w i t h  h i g h  s c h o o l  e n r o l l m e n t s  o v e r  5 0 0 . )  T h i r d  c l a s s  
d i s t r i c t s ,  b y  n a t u r e  o f  t h e i r  l o w  e n r o l l m e n t s ,  i n d i c a t e d  t h e  l o w e s t  
r e s p o n s e  t o  b o t h  s c i e n c e  a n d  m u s i c  a s  a r e a s  o f  c o n c e n t r a t i o n .  
S U P E R I N T E N D E N T S  C O M M E N T S  R E L A T I N G  T O  
M U S I C  T E A C H E R  O R I E N T A T I O N  A N D  
C R I T I C I S M S  O F  M U S I C  T E A C H E R S  
I t  w a s  f e l t  t h a t  i n  o r d e r  t o  p r e s e r v e  a u t h e n t i c i t y ,  a n d  t o  
o b t a i n  t h e  m o s t  i n f o r m a t i v e  s u g g e s t i o n s ,  t h e  r e s p o n d e n t s  s h o u l d  b e  
a l l o w e d  t o  c o m m e n t  f r e e l y  o n  t e a c h e r  o r i e n t a t i o n  a n d  c r i t i c i s m s  o f  
m u s i c  t e a c h e r s .  B e c a u s e  o f  t h e  s i m i l a r i t i e s  f o u n d  i n  t h e  s u p e r i n t e n -
d e n t s •  d i s c u s s i o n s  o f  b o t h  s u b j e c t s ,  t h e  s u m m a r i e s  w i l l  f o l l o w  t h e  
p r e s e n t a t i o n  o f  T a b l e s  r e l a t e d  t o  t h e  r e s p e c t i v e  t o p i c s .  
T a b l e  X V I  r e v e a l s  t h e  d i s t r i b u t i o n  o f  c o m m e n t s  r e l a t i n g  
t o  m u s i c  t e a c h e r  o r i e n t a t i o n .  T a b l e  X V I I ,  p a g e  5 5 ,  p e r t a i n s  t o  
c r i t i c i s m s  o f  m u s i c  t e a c h e r s .  
S u m m a r y  o f  T a b l e  X V I .  T h e  m o s t  f r e q u e n t  s u g g e s t i o n ,  
r e l a t i n g  t o  t e a c h e r  o r i e n t a t i o n ,  w a s  t o  k e e p  m u s i c  i n  i t s  p r o p e r  
p e r s p e c t i v e  a n d  r e l a t e  i t  t o  t h e  t o t a l  e d u c a t i o n a l  p r o g r a m .  O t h e r  
s u g g e s t i o n s  w e r e  t o  w o r k  c o o p e r a t i v e l y  w i t h  t e a c h e r s  a n d  a d m i n i s t r a -
t o r s ,  w o r k  w i t h  a d m i n i s t r a t i o n  i n  p l a n n i n g  t h e  b u d g e t  a n d  m u s i c  
a c t i v i t i e s ,  a v o i d  c o n f l i c t s - - w h e n e v e r  p o s s i b l e - - i n  s c h e d u l i n g ,  s t r e s s  
d i s c i p l i n e  a n d  g r o u p  c o n t r o l ,  a n d  l i k e  t h e  s t u d e n t s .  
TABLE XVI 
DISTRIBUTION OF uCOMMENTS11 RELATING TO 
TEACHER 110RIENTATION11 
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Comment Frequency Percentage of total group 
Keep music in its proper 
perspective--relate 
it to the total educa-
tional program. 67 33. 5 
Work cooperatively with 
teachers and adminis-
trators. Understand 
their problems. Parti-
cipate in faculty functions. 
Display dependability and 
loyalty to entire staff. 5 3 2 6 . 5 
Work with administration in 
planning budget and 
activities. Be more 
concerned with details 
in organizing. 38 19. 0 
A void conflicts in scheduling 
and practice time. 29 14. 5 
Stress discipline and 
control the group. 29 14. 5 
Like the students. Be humble . 
Treat students as adults. 
Maintain desirable teacher-
student relations. 16 8.0 
5 5  
T A B L E  X V I I  
D I S T R I B U T I O N  O F  
1 1
C R I T I C J S M S "  O F  M U S I C  T E A C H E R S  
T y p e  o f  c r i t i c i s m  
F r e q u e n c y  
P e r c e n t a g e  
F a i l  t o  s e e  m u s i c  p r o g r a m  i n  
r e l a t i o n  t o  t h e  t o t a l  e d u c a -
t i o n a l  p r o g r a m .  
7 9  
3 9 . 5  
T e m p e r m e n t a l - - u n r e a s o n a b l e - -
i m p a t i e n t - - l a c k  c o n s i s t e n c y - -
i s o l a t i o n i s t s .  
5 6  2 8 . 0  
F a i l  t o  c l e a r  p e r f o r m a n c e  d a t e s .  
D o  n o t  c o o p e r a t e  w i t h  a d m i n i s -
t r a t o r s  a n d  t e a c h e r s .  L a - c k  o f  
p l a n n i n g ,  a t t e n t i o n  t o  d e t a i l s ,  
a n d  f a i l u r e  t o  u s e  " b u d g e t  
s e n s e .  
1 1  
D o  n o t  c a r e  p r o p e r l y  
f o r  s c h o o l  e q u i p m e n t .  
5 0  2 5 . 0  
I n t o l e r a n t  o f  t h o s e  l e s s  c a p a b l e .  
C o n c e r n e d  o n l y  w i t h  s k i l l  i n  
p e r f o r m a n c e .  
P o o r  d i s c i p l i n e .  1 0  
5 . 0  
N o  r e s p o n s e .  
5  2 . 5  
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Summary_£! Table XVII. The chief criticism of music 
teachers, in the opinion of superintendents, was that they fail to~ 
the music program in relation to the total educational program. 
Other criticisms were that music teachers are tempermental and 
unreasonable, that they fail to clear performance dates and lack 
planning, and that they are intolerant of those students who are less 
capable. 
MISCELLANEOUS COMMENTS BY SUPERINTENDENTS 
The following pages reveal some verbatum remarks made 
by many of the superintendents. They have been recorded exactly as 
they appeared in the questionnaires, and are grouped under the 
following general headings: ( 1) comments pertaining to the well-
rounded, cooperative music educator with high personal and educational 
standards; (2} comments relating to the cultural need for music; and 
( 3) comments concerning the educational needs of students. 
The Well-rounded, Cooperative Music Educator with High Personal 
and Educational Standards. 
When some music people discard the idea that they must 
compete against the academic program and other activities· 
they may find that they are appreciated more than they think. 
I believe the music director should be on the job just as 
any other teacher. He should follow the same line-staff 
relationship as other teachers. He should be well prepared 
by his college or university and thoroughly dependable and 
honest. 
W e  a r e  p l e a s e d  t o  n o t e  t h a t  t r a i n i n g  i n s t i t u t i o n s  a r e  
n o w  e m p h a s i z i n g  t h a t  m u s i c  i n s t r u c t o r s  m u s t  u n d e r s t a n d  
g e n e r a l  s c h o o l  p r o b l e m s  o f  p r o p e r  b a l a n c e  i n  c u r r i c u l u m  -
s c h e d u l i n g  p r o b l e m s  a n d  b u d g e t a r y  p r o b l e m s .  
I f  m u s i c  t e a c h e r s  w e r e  n o t  s o  i m p r e s s e d  w i t h  t h e i r  
o w n  i m p o r t a n c e  a n d  q u i t  f i g h t i n g  a m o n g  t h e m s e l v e s  a n d  .  
w o u l d  b e  a  l i t t l e  m o r e  c o u r t e o u s  t o w a r d  t h e  a d m i n i s t r a t i o n  
t h e y  w o u l d  g e t  a l o n g  a  l o t  b e t t e r .  S o m e t i m e s  w h e n  t h e y  
g e t  t o g e t h e r ,  l i s t e n  t o  t h e m  t o o t  t h e i r  h o r n s  a n d  t h e n  s e e  
w h a t  t h e y  d o  w i t h  t h e i r  s t u d e n t s .  S o m e  o f  t h e m  a r e  b e t t e r  
l i a r s  t h a n  t e a c h e r s .  
Y o u  f a i l e d  t o  f o l l o w  # 2 1  b y  a n  o b s e r v a t i o n  o f  t h e  
f a v o r a b l e  c h a r a c t e r i s t i c s  o f  m u s i c  i n s t r u c t o r s :  t h e y  s u r -
m o u n t  h a r d s h i p s  a n d  e x h i b i t  g r e a t  p e r s i s t a n c e  a n d  
e n t h u s i a s m .  T h e y  a r e  r e a l i s t s  a n d  t o u g h - f i b e r e d .  T h e y  
p r o d u c e  i n  s p i t e  o f  u n i m a g i n a t i v e  a d m i n i s t r a t i o n .  
T h e  r e l a t i o n s h i p  b e t w e e n  m u s i c  e d u c a t i o n  a n d  t h e  
a d m i n i s t r a t i o n  i n  o u r  s c h o o l s  i s  v e r y  g o o d .  
M y  e x p e r i e n c e  w i t h  m o s t  m u s i c  p e r s o n n e l  h a s  b e e n  
w o n d e r f u l .  T h e y  a r e  a n  e n t h u s i a s t i c  g r o u p .  T h e y  w o r k  
h a r d .  T h e y  a r e  t o p s  i n  t h e i r  p r o f e s s i o n .  A  g r e a t  g a n g .  
T h e  m u s i c  s u p e r v i s o r  i s  c o n s t a n t l y  i n  t h e  p u b l i c ' s  e y e .  
H e  m u s t  a t  a l l  t i m e s  b e  r e p r e s e n t a t i v e  o f  t h e  f i n e s t  o f  t h e  
p r o f e s s i o n .  P r o p e r  b e h a v i o r  i s  t a k e n  f o r  g r a n t e d ,  b u t  
i m p r o p e r  o r  i n j u d i c i o u s  b e h a v i o r  i s  i m m e d i a t e  c a u s e  f o r  
p u b l i c  c o n c e r n .  W e  h a v e  a n  o u t s t a n d i n g  p e r s o n ,  h o w e v e r ,  
a n d  I  f e e l  v e r y  f o r t u n a t e  i n  t h i s  r e g a r d .  
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M u s i c  e d u c a t o r s  m u s t  b e  t h e i r  o w n  s a l e s m e n .  A d m i n i s -
t r a t o r s  c a n  e n c o u r a g e  a n d  s u p p o r t  m u s i c  d e p a r t m e n t s  b u t  
t h e  p r o d u c t  m u s t  s e l l  i t s e l f .  P u b l i c  a t t a c k s  o n  m u s i c  a r e  
a  s y m p t o m  o f  a  w e a k n e s s  i n  c o m m u n i c a t i o n  b e t w e e n  m u s i c  
i n s t r u c t o r s  a n d  p a r e n t s  .  
W h e n  m u s i c  d e p a r t m e n t s  o f  9 o l l e g e s  s t a r t  r e a l i z i n g  t h a t  
a  m u s i c  m a j o r  s h o u l d  h a v e  l e e w a y  t o  t a k e  a  f e w  s u b j e c t s  o t h e r  
t h a n  i n  t h e  f i e l d  o f  m u s i c  t h e n  p e r h a p s  w e  w i l l  h a v e  m o r e  
w e l l - r o u n d e d  e d u c a t o r s  c o m i n g  o u t  o f  t h e  s c h o o l s  o f  m u s i c .  
M o s t  m u s i c  m a j o r s  c a n ' t  t e a c h  o r  e v e n  t a l k  i n  a n y  f i e l d  b e s i d e s  
t h e i r  o w n .  T h i s  i s  s h a m e f u l  a n d  s h o u l d  b e  c o r r e c t e d .  W e  
d o n  
1
t  e x p e c t  t h e  c o l l e g e  t o  m a k e  a  s h o p  m a n  o u t  o f  t h e  m u s i c  
e d u c a t o r  b u t  w e  c e r t a i n l y  w o u l d  a p p r e c i a t e  h a v i n g  t h e  c o l l e g e  
g i v e  t h e  m u s i c  e d u c a t o r  a n  i n s i g h t  i n t o  t h e  p r o b l e m s  o f  o t h e r  
d e p a r t m e n t s  a n d  a n  a p p r e c i a t i o n  o f ,  t h r o u g h  g e n e r a l  k n o w l e d g e  
o f ,  t h e  o t h e r  d e p a r t m e n t s .  
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The music educator needs to educate the administration 
as to the part music plays. Administrators must give music 
every break in the schedule without sacrificing the ~cademic 
program. It takes close cooperation to give students a 
balanced curriculum. P. E. and athletics get the lion ts share 
of the student's elective or free time. A capable, enthusiastic 
music instructor can assure music its rightful place in the 
schedule and in the lives of kids in most communities. A 
poor music man can kill it fast. Every department tries to 
expand--the administrator must keep a balance. Clear cut 
understandings must be reached such as prior approval on 
all phases of the program. 
We have some trouble with teachers in the elementary 
schools because they look upon some of our music practices 
as interruptions in their daily schedule. In other words we 
can 1t always convince teachers that our curriculum includes 
all of the experiences we can off er· kids. We work on it but 
always have a few who are jealous of their math or reading 
time. 
The music program in a high school of our size (230) is 
usually a one man deal. We've been fortunate in having had 
some excellent men. As I look over the good ones we've had 
( and the one we now have) I find that the most important 
characteristic has been a real feeling for good music and a 
genuine interest and skill in transmitting this feeling to the 
youngsters. The possesion of pure mechanical skill of 
playing an instrument sometimes leads the wrong people into 
the field. 
The music director plays a vital part in the development 
of morale in a school. High standards of performance and 
discipline are essential to a strong music department. The 
music director who is a well rounded person and who shows an 
interest in the other areas of school life is a fine asset to the 
school. 
To music men I would say be first a good teacher in all 
that implies--then be a good musician. An attempt to reverse 
the order leads to difficulty. 
I think that music teachers, like all other teachers should 
keep informed on the overall scheduling problems in their 
school and should help work out the problems with the total 
picture in mind. I think there has been a definite improvement 
in this respect the last couple of years. 
T h e  C u l t u r a l  N e e d  f o r  M u s i c .  
- - -
I  b e l i e v e  a  m u s i c  t e a c h e r  s h o u l d  n o t  t r y  t o  l i f t  t h e  l e v e l  
o f  m u s i c  a p p r e c i a t i o n  o f  a  c o m m u n i t y  t o o  h i g h  t o o  f a s t .  G e t  
t h e  s t u d e n t s  a n d  p u b l i c  t o  l i k e  t o  h e a r  m u s i c  f i r s t .  
S o m e  m u s i c  d i r e c t o r s  a r e  a c c u s e d  o f  p u s h i n g  t h e i r  
p r o g r a m s  t o o  f a s t .  I  d o n ' t  b e l i e v e  t h i s  t o  b e  a  c r i t i c i s m .  
G o o d  t e a c h e r s  a l w a y s  p u s h .  I f  t h e y  d o n ' t ,  I  d o n ' t  w a n t  
t h e m .  
M u s i c  h a s  a  d e f i n i t e  r o l e  t o  o f f e r  i n  c u l t u r a l  b a c k g r o u n d  
a n d  l e i s u r e  t i m e  a c t i v i t i e s .  H o w e v e r ,  t h e  b a n d ,  e t c .  
p r o g r a m  i s  o v e r  s o l d  j u s t  a s  i s  f o o t b a l l ,  e t c .  G e t  i t  b a c k  
w h e r e  i t  b e l o n g s - - t h e  e n j o y m e n t  a n d  b e t t e r m e n t  o f  
e v e r y o n e .  
M u s i c  i s  a n  i n d e x  o f  t h e  d e g r e e  o f  c i v i l i z a t i o n  a  p e o p l e  
h a s  a t t a i n e d .  I  w i s h  w e  c o u l d  i n v o l v e  m o r e  c h i l d r e n - -
n o t  n e c e s s a r i l y  a s  e x p e r t s  b u t  a s  a p p r e c i a t i v e  a u d i e n c e s  
a n d  ' c o n s u m e r s  
1  
o f  m u s i c .  
T h e  E d u c a t i o n a l  N e e d s  o f  S t u d e n t s .  
W e  h a v e  a n  e x c e l l e n t  m u s i c  p r o g r a m  h e r e .  
W h o  d e t e r m i n e s  t h e  m u s i c  p r o g r a m ?  (  1 )  T h e  C h a m b e r  
o f  C o m m e r c e  t h r o u g h  p a r a d e s .  ( 2 )  T h e  c o l l e g e s  t h r o u g h  
f e s t i v a l s .  (  3 )  A  g o o d  m u s i c  c o u r s e  o f  s t u d y .  
I t  i s  h a r d  t o  p l a c e  t h e  p r o p e r  v a l u e  o n  o u r  m u s i c  
e x p e r i e n c e s  a t  o u r  h i g h  s c h o o l .  I ' l l  o n l y  s a y  t h e y  a r e  o f  
e x t r e m e l y  h i g h  v a l u e .  I  c o n s t a n t l y  s e e  y o u n g  p e o p l e  a c t i n g  
a s  p e r f e c t  l a d i e s  a n d  g e n t l e m e n  i n  t h e  d i s c i p l i n e  o f  o u r  
m u s i c  g r o u p s  a n d  I  c a n n o t  s p e a k  a s  h i g h l y  o f  s o m e  o f  t h e m  
o u t s i d e  o f  t h e  g r o u p .  
I  d o  n o t  l i k e  t o  s e e  b a n d s  u s e d  f o r  t h e  p r o m o t i o n  o f  a n  
i n d i v i d u a l ,  a n  a c t i v i t y ,  o r  a  t o w n .  T h e y  s h o u l d  p r o m o t e  
b a s i c a l l y  t h e  v a l u e  a n d  i m p o r t a n c e  o f  m u s i c .  
F r o m  t h e  s t a n d p o i n t  o f  p u b l i c  r e l a t i o n s  t h e  e x c e l l e n c e  
o f  t h e  m u s i c  p r o g r a m  i s  p r o b a b l y  m o r e  i m p o r t a n t  o n  a  l o n g  
t e r m  b a s i s  t h a n  t h a t  o f  t h e  a t h l e t i c  t e a m s .  
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We are a small school (112). Our constituency has a 
modest cultural background. Perfection in very high quality 
performances may often be beyond our reach, but I feel that 
our music program has a great deal to contribute and that 
we should strive for the highest possible standards that our 
conditions warrant or allow. 
Music programs should emphasize student welfare and 
emotional development along with building an appreciation of 
good music through performance. It serves to promote 
community pride through good music organizations. 
You will find that every school has a different situation. 
Many factors enter into the music program. Our district 
encourages music and students to participate. Our 
community, school board, and administration all help in 
having a good music program. We strive to reach a goal 
but we never have and perhaps never will, due to the fact, 
that we set it higher than we can reach. 
Our high school music program is for development of 
music appreciation and recreational need. We are not 
interested in a program for developing students in a music 
career. Students with exceptional ability are encouraged to 
continue in music at other institutions. 
Music is an essential and basic part of any educational 
program. 
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Every administrator wants to improve every phase of the 
high school program. Music is no exception. I feel that 
music in any sense is beneficial to the school children while 
in school and valuable after the child becomes an adult as a 
leisure time activity. 
SUMMARY 
It was evident in the early stages of this study that certain 
basic principles of research be understood. This need was 
provided for by various graduate courses and texts encountered 
while attending Central Washington College of Education, Ellensburg, 
Washington. 
6 1  
T h e  m o s t  i m p o r t a n t  v a l u e  o f  h i g h  s c h o o l  m u s i c ,  a c c o r d i n g  
t o  s u p e r i n t e n d e n t s ,  w a s  t o  e n r i c h  t h e  l i v e s  o f  c h i l d r e n  a n d  d e v e l o p  
a n  a p p r e c i a t i o n  o f  m u s i c .  T h e  l e a s t  i m p o r t a n t  v a l u e  w a s  e x p o s i n g  
c h i l d r e n  t o  a  h i g h l y  o r g a n i z e d  a c t i v i t y .  
T h e  m o s t  s i g n i f i c a n t  i n f l u e n c e  t o w a r d  m a i n t a i n i n g  a  
s u c c e s s f u l  h i g h  s c h o o l  m u s i c  p r o g r a m  w a s  s u p e r i o r  m u s i c  t e a c h i n g .  
T h e  l e a s t  s i g n i f i c a n t  v a l u e  w a s  t h a t  o f  m a i n t a i n i n g  h i g h l y  s k i l l e d  
p e r f o r m i n g  g r o u p s .  
O f  a l l  t h e  a c t i v i t i e s  i n  t h e  c o m m u n i t y  i n  w h i c h  t h e  s c h o o l  
m u s i c  g r o u p s  p a r t i c i p a t e d ,  t h e  m o s t  i m p o r t a n t  w a s  c o n s i d e r e d  t o  
b e  p e r f o r m i n g  f o r  p r o f e s s i o n a l  a n d  s e r v i c e  o r g a n i z a t i o n s .  P e r f o r m i n g  
i n  c o n c e r t s  f o r  t h e  g e n e r a l  p u b l i c  w a s  r e g a r d e d  a s  a  v e r y  i m p o r t a n t  
s c h o o l  a c t i v i t y .  T h e  o u t - o f - t o w n  e v e n t  w h i c h  r e c e i v e d  t h e  h i g h e s t  
r e s p o n s e  w a s  p e r f o r m i n g  i n  e x c h a n g e  c o n c e r t s  w i t h  o t h e r  s c h o o l s .  
T h e  n o n - l o c a l  a c t i v i t y  c o n s i d e r e d  m o s t  i m p o r t a n t ,  h o w e v e r ,  w a s  
p e r f o r m i n g  i n  m u s i c  f e s t i v a l s  o r  m a s s e d  g r o u p s  u n d e r  g u e s t  
c o n d u c t o r s .  M a r c h i n g  i n  p a r a d e s  w a s  c o n s i d e r e d  t h e  l e a s t  i m p o r t a n t  
o u t - o f - t o w n  t y p e  o f  p a r t i c i p a t i o n .  
M o s t  m u s i c  c u r r i c u l a  i n  t h e  s u b j e c t  s c h o o l  d i s t r i c t s  
i n c l u d e d  b a n d ,  o r c h e s t r a ,  a n d  v o c a l  g r o u p s .  O r c h e s t r a s  w e r e  f e w  
i n  n u m b e r  i n  c o m p a r i s o n  t o  b a n d s  a n d  v o c a l  g r o u p s .  C o u r s e s  s u c h  
a s  m u s i c  a p p r e c i a t i o n ,  h i s t o r y ,  a n d  t h e o r y  w e r e  s e l d o m  i n c l u d e d  
i n  t h e  c u r r i c u l a  o f  h i g h  s c h o o l s .  
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Generally, first class districts offered a greater variety 
of selection in music course offerings than other districts. For 
example, 66 per cent of the orchestras were found in first class 
districts. 
A large majority of schools scheduled their music classes 
during the regular school d~. Only 6. 5 per cent of the districts 
held all music classes during out-of-school hours. 
The five highest areas of student concentration were 
science, English composition and literature, mathematics, home 
economics, and musfo. Music ranked above sixteen other areas in 
this respect. 
The principal and teachers were approximately equal 
in the extent to which they aided students in the selection of their 
high school subjects. According to 60. 5 per cent of the respondents, 
students were assisted in their choice of subjects by guidance 
personnel. A conclusive majority of the respondents reported that 
the music director aided those students keenly interested in music. 
According to the respondents, it was usually possible for 
students to enroU in one and often two music classes, regardless of 
their areas of concentration. It was reported, however, that 
because of increased college entrance requirements, it was difficult, 
and in some cases impossible, for students to participate in more 
than one music class during the same term. 
6 3  
T h e  s i x - p e r i o d  d a y  w a s  r e p o r t e d  t o  b e  a d v a n t a g e o u s  t o  
t h e  m u s i c  p r o g r a m  b e c a u s e  i t  c o u l d  b e  s c h e d u l e d  o n  t h e  s a m e  b a s i s  
a s  o t h e r  s u b j e c t s .  T h i s  i m p l i e d  e q u a l  s t a t u s  w i t h  o t h e r  s u b j e c t s  
i n  t h e  c u r r i c u l u m .  T h e  s e v e n - p e r i o d  d a y  w a s  r e p o r t e d  t o  b e  
a d v a n t a g e o u s  b e c a u s e  i t  p r o v i d e d  a  g r e a t e r  n u m b e r  o f  p e r i o d s ,  i n  
t h i s  w a y  a l l o w i n g  f o r  f l e x i b i l i t y  i n  s c h e d u l i n g  m u s i c .  T h e  m o s t  
d i s t i n c t  d i s a d v a n t a g e  o f  t h e  s i x - p e r i o d  d a y  w a s  t h a t  c o l l e g e  e n t r a n c e  
r e q u i r e m e n t s  l i m i t e d  a n d  o f t e n  e x c l u d e d  s t u d e n t s  f r o m  p a r t i c i p a t i o n  
i n  m u s i c .  
T h e  m u s i c  p r o g r a m  i n  t h e  h i g h  s c h o o l  w i l l  n o t  b e  a f f e c t e d ,  
i n  t h e  o p i n i o n  o f  m o s t  r e s p o n d e n t s ,  b y  t h e  c u r r e n t  e m p h a s i s  o n ·  
s c i e n c e  e d u c a t i o n .  O n  t h e  o t h e r  h a n d ,  9 .  5  p e r  c _ e n t  o f  t h e  s u p e r i n t e n -
d e n t s  i n d i c a t e d  t h a t  t h e i r  m u s i c  p r o g r a m s  w o u l d  b e  a f f e c t e d  b y  a n  
i n c r e a s e  i n  c o l l e g e  a n d  a c a d e m i c  r e q u i r e m e n t s  a n d  b y  p a r e n t a l  
p r e s s u r e s  g r o w i n g  o u t  o f  t h i s  i n c r e a s e .  
T h e  m o s t  f r e q u e n t  s u g g e s t i o n  o f f e r e d  b y  s u p e r i n t e n d e n t s  
f o r  m u s i c  t e a c h e r  o r i e n t a t i o n  w a s  t o  k e e p  m u s i c  i n  i t s  p r o p e r  
p e r s p e c t i v e ;  t h a t  i s ,  r e l a t e  i t  t o  t h e  t o t a l  e d u c a t i o n a l  p r o g r a m .  
A n o t h e r  f r e q u e n t  s u g g e s t i o n  w a s  f o r  m u s i c  t e a c h e r s  t o  w o r k  
c o o p e r a t i v e l y  w i t h  o t h e r  t e a c h e r s  a n d  t h e i r  a d m i n i s t r a t o r s .  T h e  m o s t  
s e v e r e  c r i t i c i s m  o f  m u s i c  t e a c h e r s  w a s  t h a t  t h e y  f a i l e d  t o  s e e  t h e  
m u s i c  p r o g r a m  i n  r e l a t i o n  t o  t h e  t o t a l  e d u c a t i o n a l  p r o g r a m .  
W h e n  g i v e n  t h e  o p p o r t u n i t y  t o  o f f e r  m i s c e l l a n e o u s  c o m m e n t s ,  
t h e  r e s p o n d e n t  s u p e r i n t e n d e n t s  m o s t  o f t e n  c o n c u r r e d  o n  t h e  i m p o r t a n c e  
of music educators possessing desirable personal traits. Another 
factor considered significant was that a music teacher should have 
a broad background and diverse interests, and that he be first an 
educator--second a musician. 
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C H A P T E R  I V  
C O N C L U S I O N S  A N D  R E C O M M E N D A T I O N S  
T h i s  s t u d y  w a s  u n d e r t a k e n  a s  a  r e s u l t  o f  c e r t a i n  q u e s t i o n s  
w h i c h  a r o s e  d u r i n g  t h i s  w r i t e r  
1  
s  t h r e e  y e a r s  t > f  t e a c h i n g  e x p e r i e n c e .  
T h e  d i s c o v e r y  t h a t  l a c k  o f  c o m m u n i c a t i o n  b e t w e e n  m u s i c  e d u c a t o r s  
a n d  t h e i r  r e s p e c t i v e  a d m i n i s t r a t o r s  w a s  r a t h e r  g e n e r a l  i n  t h e  f i e l d  
w a s  o n e  o f  t h e  f a c t o r s  w h i c h  s e r v e d  t o  s t i m u l a t e  t h e  p r e s e n t  r e s e a r c h .  
O t h e r  q u e s t i o n s  w h i c h  a r o s e  c o n c e r n e d  t h e  s u p e r i n t e n d e n t ' s  v i e w p o i n t  
t o w a r d  t h e  v a l u e s  o f  h i g h  s c h o o l  m u s i c ,  m u s i c  a c t i v i t i e s  w h i c h  s h o u l d  
b e  i n c l u d e d  i n  t h e  c u r r i c u l u m ,  a n d  s c h e d u l i n g  p r o b l e m s .  I t  w a s  t h e  
o p i n i o n  o f  t h e  p r e s e n t  w r i t e r  t h a t  t h e  c o n f l i c t s  a r o s e  o u t  o f  a  l a c k  o f  
m u t u a l  u n d e r s t a n d i n g  b e t w e e n  s u p e r i n t e n d e n t s  a n d  m u s i c  e d u c a t o r s .  
I t  w a s  d e c i d e d  t h a t  a  c o m p o s i t e  p i c t u r e  o f  t h e  o p i n i o n s  
o f  s u p e r i n t e n d e n t s  i n  W a s h i n g t o n  S t a t e  m i g h t  b e t t e r  r e f l e c t  t h e i r  
v i e w s  c o n c e r n i n g  t h e  h i g h  s c h o o l  m u s i c  p r o g r a m .  A  q u e s t i o n n a i r e  
s u r v e y  w a s  p r e p a r e d ,  a d m i n i s t e r e d ,  a n d  t h e  r e t u r n s  c o m p i l e d  a s  
o b j e c t i v e l y  a s  p o s s i b l e .  
C O N C L U S I O N S  
T h e  s t u d y  s h o w s  c l e a r l y  t h a t ,  i n  t h e  o p i n i o n  o f  s u p e r i n t e n -
d e n t s ,  m u s i c  e d u c a t i o n  i s  a n  i m p o r t a n t  p a r t  o f  g e n e r a l  e d u c a t i o n .  
T h e  r e s p o n d e n t  s u p e r i n t e n d e n t s  i n d i c a t e d  f u r t h e r  t h a t ,  w h i l e  m u s i c  
i s  i m p o r t a n t ,  i t  s h o u l d  b e  r e g a r d e d  a s  o n l y  o n e  p a r t  o f  a  b a l a n c e d  
p r o g r a m  o f  e d u c a t i o n .  T h e  i m p l i c a t i o n  h e r e  s e e m s  t o  b e  t h a t  t h e r e  
is a need to continuously evaluate music in relation to the total 
educational program. 
The admin.istrators concluded that the success of any 
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high school music program is largely dependent upon the effectiveness 
of the music staff. The music teacher plays the key role. It seems 
significant, however, that the superintendents felt the success or 
failure of the music program was strongly influenced by their own 
awareness of the aims and objectives of public school music. 
The primary aim of public school music, in the opinion 
of superintendents, is to enrich the lives of children and develop an 
appreciation of music. This coincided with the recommendations and 
beliefs of authorities in the field of music education. 
The study points up the need for the music teacher to 
make his desires known. He should also direct the program of 
music education as efficiently as possible. These two conclusions 
imply that music teachers should make concerted efforts to improve 
their communicative and administrative procedures. 
According to data reported by superintendents, bands, 
orchestras, and vocal groups genera1:J.y meet five days per week, 
the usual length of class periods being 55 minutes. This is in 
excess of the 90 minutes per week recommended by the Committee 
on Music in the Junior and Senior High School Curriculum. 1 Courses 
such as music appreciation, music history, and music theory are 
lvanett Lawler, ed., op. cit., p. 14. 
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s e l d o m  i n c l u d e d  i n  t h e  m u s i c  p r o g r a m s  o f  m o s t  h i g h  s c h o o l s .  T h i s  
a p p a r e n t  l a c k  o f  s p e c i a l  m u s i c  c l a s s e s  m a y  p o s s i b l y  r e s u l t  f r o m  t h e  
f a c t  t h a t  c o n t e n t  r e l a t e d  t o  t h e s e  a r e a s  o f  m u s i c  i n s t r u c t i o n  i s  o f t e n  
i n c l u d e d  a s  p a r t  o f  t h e  l e a r n i n g  e x p e r i e n c e s  o f  b a n d ,  o r c h e s t r a ,  
a n d  v o c a l  g r o u p s .  A n o t h e r  e x p l a n a t i o n  f o r  t h e  l i m i t e d  n u m b e r  o f  
s p e c i a l  c l a s s e s  m i g h t  b e  t h a t  t h e i r  e n r o l l m e n t s  a r e  f r e q u e n t l y  t o o  
l o w  t o  j u s t i f y  b e i n g  i n c l u d e d  i n  t h e  h i g h  s c h o o l  c u r r i c u l u m .  
.  T h e  r e s p o n d e n t s  r e a d i l y  a g r e e d  t h a t  p e r f o r m i n g  i n  
c o n c e r t s  f o r  t h e  g e n e r a l  p u b l i c  w a s  t h e  m o s t  i m p o r t a n t  a c t i v i t y  
i n  w h i c h  m u s i c  g r o u p s  p a r t i c i p a t e .  T h i s  t y p e  o f  a c t i v i t y  w a s  r a t e d  
s l i g h t l y  h i g h e r  t h a n  p e r f o r m i n g  i n  h i g h  s c h o o l  a s s e m b l y  c o n c e r t s .  
I t  s e e m s  r e a s o n a b l e  t o  c o n c l u d e ,  i n  l i g h t  o f  t h e  f o r e g o i n g  c o m p a r i s o n ,  
t h a t  m u s i c  g r o u p s  a r e  e x t r e m e l y  i m p o r t a n t  a s  a n  a i d  i n  p u b l i c  
r e l a t i o n s .  
S c i e n c e  w a s  r e p o r t e d  t o  b e  t h e  m o s t  f r e q u e n t  a r e a  o f  
s t u d e n t  c o n c e n t r a t i o n .  T h e  h i g h  r a n k  o f  s c i e n c e  m i g h t  h a v e  o c c u r r e d  
d u e  t o  i t s  r e c e n t  i n c r e a s e d  e m p h a s i s .  I t  i s  s i g n i f i c a n t ,  h o w e v e r ,  t h a t  
m o s t  s u p e r i n t e n d e n t s  i n d i c a t e d  t h a t  t h e i r  m u s i c  p r o g r a m s  w o u l d  n o t  
b e  a f f e c t e d  b y  t h e  e m p h a s i s  o n  · s c i e n c e  e d u c a t i o n .  A  f e w  r e s p o n d e n t s ,  
h o w e v e r ,  r e p o r t e d  t h a t  t h e i r  p r o g r a m s  o f  m u s i c  e d u c a t i o n  w o u l d  b e  
i n f l u e n c e d  b y  t h e  i n c r e a s e  i n  c o l l e g e  e n t r a n c e  r e q u i r e m e n t s  a n d  b y  
t h e  p r e s s u r e s  o f  p a r e n t a l  s u g g e s t i o n s  t h a t  c h i l d r e n  c h o o s e  s c i e n c e  
a n d  o t h e r  a c a d e m i c  s u b j e c t s  r a t h e r  t h a n  m u s i c .  A l t h o u g h  i t  i s  
r e a s s u r i n g  t o  n o t e  t h a t  m o s t  s u p e r i n t e n d e n t s  f e e l  a  d e f i n i t e  o b l i g a t i o n  
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to the music program, it is feasible that the questionnaire was 
submitted at a time when it was impossible to accurately predict the 
long range· impact of science emphasis on music education. It should 
be noted again that the study revealed the superintendent's point of 
view as it was related to the effect of science emphasis on music 
education. The research, being limited to superintendents 1 did not 
reveal the possible decrease in music class enrollments as a 
result of science emphasis 1 nor the music teacher 1 s point of view 
on this question. 
The study shows that music participation by high school 
students is often limited by the increase in college entrance require-
ments. The only specific school reference was directed at the 
University of Washington. It appears that the University 1 in 
attempting to control their enrollment, is becoming more selective. 
As a result, many areas of the high school curriculum, including 
music 1 have a small enrollment. Another factor relating to this 
problem is that in schools operating on the six period day students 
have little time for elective courses. 
According to the superintendents' suggestions relating to 
teacher orientation, music should be kept in its proper perspective. 
The implication here is that many music educators expect special 
considerations far in excess of reasonable requests. Closely 
related to this was that music teachers often fail to recognize the 
importance of the total educational program. This clearly points 
' 
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u p  t h e  v i t a l  n e e d  f o r  m u s i c  t e a c h e r s  t o  b e c o m e  w e l l  r o u n d e d  
e d u c a t o r s ,  a v o i d i n g  t h e  s t i g m a  o f  b e c o m i n g  
1 1
i n t e l l e c t u a l  i s o l a t i o n -
i s t s , "  b y  a s s o c i a t i n g  w i t h  o t h e r  t e a c h e r s  a n d  b e c o m i n g  a w a r e  o f  t h e i r  
p r o b l e m s ,  a n d  p a r t i c u l a r l y  c o n s c i o u s  o f  s o m e  o f  t h e  p r o b l e m s  o f  
t h e i r  a d m i n i s t r a t o r s .  T h i s  c r i t i c i s m  o f  m u s i c  e d u c a t o r s  m a y  r e s u l t  
f r o m  t h e i r  h i g h l y  s p e c i a l i z e d  t y p e  o f  t r a i n i n g .  I t  i s  f u r t h e r  
i l l u s t r a t e d  b y  t h e  f r e q u e n t  c o m p l a i n t  t h a t  t h e y  f a i l  t o  u n d e r t a k e  
b u i l d i n g  r e s p o n s i b i l i t i e s  s u c h  a s  f a c u l t y  m e e t i n g s ,  f a c u l t y  s o c i a l  
e v e n t s ,  P  .  T .  A .  m e e t i n g s ,  e t c  .  
T h e  r e s p o n d e n t s  e x p r e s s e d  a  d e s i r e  f o r  m u s i c  e d u c a t o r s  
t o  p o s s e s s  s u p e r i o r  p e r s o n a l  q u a l i t i e s  a n d  h i g h  s t a n d a r d s .  I t  f o l l o w s  
t h a t ,  i f  m u s i c  p e o p l e  a r e  t o  b e  i n  t h e  p u b l i c  e y e ,  t h e y  s h o u l d  c o n d u c t  
t h e m s e l v e s  i n  a  p r o f e s s i o n a l  m a n n e r .  M u s i c  t e a c h e r s  m u s t  h a v e  a  
v i t a l  i n t e r e s t  i n  g e n e r a l  e d u c a t i o n  a s  w e l l  a s  i n  m u s i c .  
I f  t h e  a i m s  a n d  o b j e c t i v e s  o f  t h e  h i g h  s c h o o l  m u s i c  p r o g r a m  
a r e  t o  b e  r e a l i z e d ,  m u s i c  e d u c a t o r s  a n d  t h e i r  a d m i n i s t r a t o r s  m u s t  
a r r i v e  a t  a  m u t u a l  u n d e r s t a n d i n g  c o n c e r n i n g  t h e  u n d e r  l y i n g  
p h i l o s o p h y  o f  m u s i c  e d u c a t i o n .  C o m m u n i c a t i o n  s e e m s  t o  b e  t h e  k e y  
t o  t h e  d e v e l o p m e n t  o f  t h i s  u n d e r s t a n d i n g .  
R E C O M M E N D A T I O N S  
I t  i s  r e c o m m e n d e d  t h a t  m u s i c  e d u c a t o r s  b e c o m e  f u l l y  
a w a r e  o f  t h e i r  r e s p e c t i v e  a d m i n i s t r a t o r ' s  p h i l o s o p h y  o f  t h e  h i g h  
s c h o o l  m u s i c  p r o g r a m  a n d  f u r t h e r ,  i f  a  m u t u a l  p h i l o s o p h y  d o e s  n o t  
exist, that music educators and their administrators work 
cooperatively to establish a program that meets the needs of their 
specific situation. 
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It is recommended that in view of the current emphasis on 
science education and increased college entrance requirements, 
music educators, with their administrators, strive to uphold, improve, 
and evaluate the status of music education on the basis of sound 
educational aims and objectives. It is further recommended, in 
connection with maintaining the important role of music in the public 
schools, that music educators develop an insight into the broad areas 
of learning, cooperate with other teachers, and be able to adequately 
justify the music program in relation to the total needs of their 
respective school systems. 
It is recommended that music educators extend concentrated 
effort in directing the program of music education in their respective 
schools in an efficient and well-planned manner, and that their 
administrators be included in all planning. 
Finally, it is recommended that music educators be 
concerned first with the total educational needs of children, and 
second with their musical needs as part of their total needs. 
It is hoped that this study will serve to better the under-
standing between music educators and their administrators. It is 
recommended that additional research be conducted in this area. 
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6  y e a r .  ( P l e a s e  c i r c l e  t h e  a p p r o p r i a t e  t y p e . )  
3 .  N u m b e r  o f  h i g h  s c h o o l s  w i t h i n  y o u r  d i s t r i c t  
- - - - - -
4 .  E n r o l l m e n t  i n  e a c h  h i g h  s c h o o l  ,  ,  ,  ,  •  
- - -
5 .  L e n g t h  o f  c l a s s  p e r i o d s _ m i n u t e s .  A c t i v i t y  P e r i o d  m i n u t e s .  
6 .  D o e s  y o u r  h i g h  s c l t o o l  o p e r a t e  o n  a  f o u r ,  f i v e ,  s i x ,  s e v e n ,  o r  e i g h t  p e r i o d  
d a y ?  ( C i r c l e  c o r r e c t  a n s w e r . ) - - -
7  •  W h a t  a r e  t h e  a d v a n t a g e s  t o  t h e  m u s i c  p r o g r a m  o f  t h i s  m e t h o d  o f  
s c h e d u l i n g ?  
~~--~~--~----~--------------~~------~--------
8 .  W h a t ,  i f  a n y ,  a r e  t h e  d i s a d v a n t a g e s  t o  t h e  m u s i c  p r o g r a m  o f  t h i s  m e t h o d  
o f  s c h e d u l i n g ?  
---~~-------~--~~~~~~----~------------
' I .  I n f o r m a t i o n  a b o u t  t h e  C u r r i c u l u m :  
9 .  P l e a s e  c h e c k  (  )  t h e  a r e a s  i n  w h i c h  a  h i g h  s c h o o l  s t u d e n t  m a y  c o n c e n t r a t e  
i n  y o u r  d i s t r i c t ?  
E n g l i s h  C o m p o s i t i o n  C a r p e n t r y  D i s t r i b u t i v e  E d u c .  
- a n d  L i t e r a t u r e  - F i n e  A r t s  C o m m e r c i a l  E d u c .  
S c i e n c e  - R a d i o  &  S p e e c h  - H e a l t h  &  P .  E .  
M a t h e m a t i c s  - F o r e i g n  L a n g u a g e  - G e o g r a p h y  &  H i s t o r y  
- - H o m e  E c o n o m i c s  ~usic - O t h e r  
_ l n d u s t r i a l  A r t s  A g r i c u l t u r e  - O t h e r  _ _ _ _ _ _  _  
1 0 .  l s  i t  p o s s i b l e  f o r  a  s t u d e n t  t o  c o n c e n t r a t e  i n  a n  a r e a  o t h e r  t h a n  m u s i c  a n d  
y e t  e n g a g e  i n  m u s i c  a c t i v i t i e s ?  Yes~ N o _ .  
1 1 .  I s  i t  p o s s i b l e  f o r  a  s t u d e n t  t o  e n r o l l  i n  m o r e  t h a n  o n e  m u s i c  c l a s s  d u r i n g  
t h e  s a m e  t e r m  i f  h i s  a r e a  o f  c o n c e n t r a t i o n  i s  n o t  m u s i c ?  Y e s  
N o  .  -
-
1 2 .  I s  i t  f e a s i b l e  a n d  l i k e l y  t h a t  a  s t u d e n t  w h o s e  a r e a  o f  c o n c e n t r a t i o n  i s  
m u s i c  c a n  e n r o l l  i n  m o r e  t h a n  o n e  m u s i c  c l a s s  d u r i n g  t h e  s a m e  t e r m ,  
i . e .  b a n d  a n d  c h o r u s ?  Y e s  N o  .  
-
I. (Continued) ( 2) 
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13. What specific music courses are offered in the high school (s) of your 
district? (Please indicate in the column to the right how many times 
per week each class meets. ) 
CLASS DAYS PER WEEK CLASS DAYS PER WEEK 
Training Band Music Theory 
-concert Band ~usic History 
~raining Orchestra --:Music Appreciation 
-Advanced Orchestra --Wind Ensembles 
-General Chorus -string Ensembles 
~ixed Chorus --Vocal Ensembles 
- or Select Chorus --Oance Band 
Boys' Glee Club -Pep Band 
-Girls' Glee Club -Other 
- ---- ~---------
14. Does Band, Orchestra, or Chorus meet: before school , 
after school , during school , during activity period • 
- - -
15 . Who, in addition to parents, aids the student in his selection of high 
school subjects? Teachers ; Guidance Personnel ; 
Principal ; Others (Irthe answer "Others" is chosen, please 
specify person ( s). -
--~------------~~~----~--------~--------
16. Concerning the student keenly interested in music, does the music 
director aid him in an advisory capacity? Yes No . 
- -
17. Of what value in the total curriculum is the high school music program? 
Please rate each of the items below in order of their importance 
(4 to O) using the following scale: 
( 4) Very important 
(3) Important--but not vital 
(2) Moderately important 
( 1) Of little importance 
( O) Definitely unimportant 
a. To serve in the development of human values ( i. e. responsibility. 
- initiative, honesty, etc. ) 
b. To aid in public relations. 
c. -To prepare for careers in music. 
d. -To provide a means of self-expression. 
e. To enrich the lives of children and develop an appreciation of 
- music. 
f. To develop an insight into group and democratic processes. 
g.-To serve a recreational need and take up leisure time. 
h. To expose children to a highly organized activity. 
i. Others. (Explain) 
---- ~----~~~--~~~~~~~~--~~----
18. Using the same value-rating scale as in No. 17 (4 to O), what, in your 
opinion, is the comparative importance of each of the following as 
influences toward establishing and maintaining a successful high 
school music program? 
a. Superior music teaching. 
b.-Superior music supervision. 
c. -Adeauate budi?et. 
( .  ( C o n t i n u e d )  
(~ 7 7  
1 8 .  ( c o n t i n u e d )  
d .  C o m m u n i t y  a p p r o v a l .  
e .  D e s i r a b l e  m u s i c  t e a c h e r - a d m i n i s t r a t o r  r e l a t i o n s .  
f .  B r o a d  e l e m e n t a r y  s c h o o l  m u s i c  e x p e r i e n c e s .  
g . - S t r o n g  s u p p o r t  o f  B o a r d  o f  E d u c a t i o n .  
h .  E n t h u s i a s m  o f  t e a c h i n g  s t a f f ,  e x c l u s i v e  o f  m u s i c  s p e c i a l i s t s ,  
- f o r  m u s i c .  
i .  A w a r e n e s s  o n  t h e  p a r t  o f  a d m i n i s t r a t i o n  o f  a i m s  a n d  o b j e c t i v e s  
- o f  p u b l i c  s c h o o l  m u s i c .  
j .  A d e q u a t e  r o o m  f a c i l i t i e s .  
k . - H i g h l y  s k i l l e d  p e r f o r m i n g  g r o u p s .  
l .  - - - i n t e g r a t i o n  o f  t h e  m u s i c  p r o g r a m  w i t h  o t h e r  a r e a s  o f f e r e d  i n  
- t h e  c u r r i c u l u m .  
m .  
n .  
O t h e r  i m p o r t a n t  p o s i t i v e  i n f l u e n c e s  ( P l e a s e  l i s t  a n d  r a t e  e a c h . )  
1 9 .  W i l l  t h e  r e c e n t  t r e n d  t o w a r d  i n c r e a s e d  e m p h a s i s  u p o n  s c i e n c e  e d u c a t i o n  
c a u s e  a n y  n o t i c a b l e  c h a n g e  i n  y o u r  m u s i c  p r o g r a m ?  Y e s  N o  
I f  s o ,  w h y ?  
-------~--------------------------------~--------~~ 
I I .  I n f o r m a t i o n  a b o u t  M u s i c  T e a c h e r - A d m i n i s t r a t o r  R e l a t i o n s :  
2 0 .  I n  t e r m s  o f  o r i e n t a t i o n ,  w h a t  i s  t h e  m o s t  i m p o r t a n t  a d v i c e  y o u  c o u l d  o f f e r  
a  n e w  m u s i c  t e a c h e r  t o  h e l p  h i m  f i t  i n t o  y o u r  s c h o o l  s y s t e m  m o s t  
e f f e c t i v e l y ?  
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
2 1 .  W h a t ,  o n  t h e  b a s i s  o f  y o u r  e x p e r i e n c e ,  i s  t h e  m o s t  f r e q u e n t  c r i t i c i s m  o f  
m u s i c  d i r e c t o r s  ( t e a c h e r s )  c o n c e r n i n g  t h e i r  r e l a t i o n s  w i t h  
a d m i n i s t r a t i v e  p e r s o n n e l ?  
----------------~~------------------------
( U s e  b a c k  o f  g u e s t i o n n a i r e  i f  n e c e s s a r y . )  
- : V .  l n f  o r m a t i o n  a b o u t  M u s i c  A c t i v i t i e s :  
2 2 .  U s i n g  t h e  s a m e  v a l u e - r a t i n g  s c a l e  a s  i n  N o .  1 7  ( 4  t o  0 ) ,  w h a t ,  i n  y o u r  
o p i n i o n ,  i s  t h e  c o m p a r a t i v e  i m p o r t a n c e  o f  t h e  f o l l o w i n g  m u s i c  a c t i v i t i e s ?  
A .  L o c a l  C o m m u n i t y  A c t i v i t i e s .  
1 )  P e r f o r m i n g  a t  f a i r s ,  r o d e o s ,  L a b o r  D a y  c e l e b r a t i o n s ,  e t c .  
2 ) - M a r c h i n g  a n d  p l a y i n g  i n  p a r a d e s .  
3 ) - - P e r f o r m i n g  i n  p a r k  c o n c e r t s .  
4 ) - - P e r f o r m i n g  f o r  p r o f e s s i o n a l  a n d  s e r v i c e  o r g a n i z a t i o n s .  
5 ) - 0 t h e r  ( P l e a s e  e x p l a i n . )  
6 ) - - - - - - - - - - - - - - - -
-
lV. (Continued) ( 4) 
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22 • (continued) 
B. Local School Activities. 
1) Perforn1ing in high school assemblies. 
2) -Performing in elementary and junior high school 
- assemblies. 
3) Performing in concerts for the general public. 
4)-Performing for P. T .A. groups. 
5)-Playing for school dances. 
6) Playing for athletic events. 
7)-0ther (Please explain) 
8)- ---------------
~ --------------~------------~~--~--~---------
C. Out-of-Town Activities. 
1) Marching in parades, i.e. Apple Blossom, Seafair, 
- Rose Festival, etc. 
2) Performing for ratings in music contests. 
3)-Performing in music festivals or massed groups under 
- guest conductors. 
4) Exceptional students participating in selective district , 
- state, or regional groups, i.e., All-State Band, 
Orchestra, and Chorus. 
5) Performing in exchange concerts with other schools. 
6)-0ther (Please explain.) 
7)---- --~--~~~--~------------
---- ------------------------------------------------~ 
I will appreciate aey additional comments you may care to make in 
connection with this questionnaire. 
COMMENTS: 
--------------------------------------------------
D e a r  S u p e r i n t e n d e n t :  
J .  R u s s e l l  U u s i t a l o  
4 0 4  E a s t  S e c o n d  A v e n u e  
A p a r t m e n t  2  
E l l e n s b u r g ,  W J . s h i n g t o n  
J a n u a r y  2 9 ,  1 9 5 8  
A s  a  m u s i c  e d u c a t o r  I  a m  v i t a l l y  i n t e r e s t e d  i n  i m p r o v i n g  
t h e  q u a l i t y  o f  m u s i c  i n s t r u c t i o n  i n  t h e  p u b l i c  s c h o o l s .  I n  y o u r  k e y  
p o s i t i o n  a s  s u p e r i n t e n d e n t  o f  s c h o o l s  y o u  a r e  v i t a l l y  i n t e r e s t e d  i n  
t h e  t o t a l  d e v e l o p m e n t  o f  a l l  t h e  c h i l d r e n  i n  y o u r  d i s t r i c t ,  a  p a r t  o f  
w h i c h  c o n s i s t s  o f  m u s i c  e d u c a t i o n .  
7 9  
I n  m y  o p i n i o n ,  o n e  o f  t h e  g r e a t e s t  n e e d s  o f  m u s i c  e d u c a t o r s  
t o d a y  i s  t o  d e v e l o p  a  b e t t e r  u n d e r s t a n d i n g  o f  t h e i r  a d m i n i s t r a t o r s '  
p h i l o s o p h i e s  a n d  t h e  b a c k g r o u n d  f o r  t h e s e  p h i l o s o p h i e s .  F o r  t h i s  
r e a s o n  I  a m  c o n d u c t i n g  a  s t u d y ,  a s  a  p a r t  o f  t h e  w o r · k  r e q u i r e d  f o r  t h e  
m a s t e r ' s  d e g r e e  a t  C e n t r a l  V : ! a s h i n g t o n  C o l l e g e  o f  E d u c a t i o n ,  w h i c h  I  
h o p e  w i l l  t h r o w  s o m e  l i g h t  o n  t h i s  p r o b l e m .  
T h e  e n c l o s e d  q u e s t i o n n a i r e  i s  a  v e r y  i m p o r t a n t  p a r t  o f  t h i s  
s t u d y .  I  h o p e  y o u  w i l l  g i v e  i t  y o u r  c a r e f u l  c o n s i d e r a t i o n  a n d  r e t u r n  i t  
a s  s o o n  a s  p o s s i b l e .  I t  i s  h o p e d  t h a t  t h i s  p o r t i o n  o f  t h e  s t u d y  c a n  b e  
c o m p l e t e d  b y  M a r c h  1 ,  1 9 5 8 .  
T h a n k  y o u  f o r  y o u r  i n t e r e s t  a n d  p a r t i c i p a t i o n .  I f  y o u  w o u l d  
l i k e  a  c o p y  o f  t h e  s u m m a r y  o f  t h e  a c c u m u l a t e d  q u e s t i o n n a i r e  d a t a ,  
I  w i l l  b e  g l a d  t o  s e n d  i t  t o  y o u .  
S i n c e r e l y ,  
J .  R u s s e l l  U u s i t a l o  
8 9 3 5 7  
Dear Superintendent: 
J .. Russell Uus italo 
404 East Second--Apartment 2 
Ellensburg, Washington 
February 18, 1958 
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Some time ago a questionnaire entiUed, "The Superintendent's 
Point of View Concerning the High School Music Program in the 
Public Schools of Washington State, " was sent to you. If you did not 
receive the questionnaire, please let me know and I will send you one 
immediate~. 
A• you know, the success of aey such study is dependent 
upon the number of replies received. The response so far has 
been very fine• but we would Uke this study to reflect the reaction 
of all superintendents in Washington so that we can report both for 
the majority and the minority. 
So, in full awareness of the tremendous demands being 
made every day upon your time, I hope and trust you will make the 
study of this important problem tru~ representative of the best 
thinking of us all and return the questionnaire as soon as possible. 
If you have already returned the questionnaire, please 
forgive this unnecessary reminder and thank you. 
g XICIN~ddV 
Group 
I 
II 
m 
N 
v 
VI 
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APPENDIXB 
Description Total number in group 
All first class high 34 
school districts 
Second class districts-- 25 
high school enrollments 
of over 500 
Second class districts - - 9 3 
high school enrollments 
of 101 to 499 
Second class districts-- 33 
high school enrollments 
less than 100 
Six year, junior-senior high 11 
schools 
Third class high school districts 
Total 
4 
200 
8 3  
L I S T  O F  R E S P O N D I N G  S C H O O L  D I S T R I C T S  
W a s h t u c n a  
O t h e l l o  
C l a r k s t o n  
A n a  t o n e  
A u b u r n  
B e l l e v u e  
K e n n e w i c k  
K i o n a - B e n t o n  
R i v e r  V i e w  
P r o s s e r  
R i c h l a n d  
B e l l i n g h a m  
B r e m e r t o n  
C e n t r a l i a  
C e n t r a l  K i t s a p  
C e n t r a l  V a l l e y  
C h e h a l i s  
M a n s o n  
C a s h m e r e  
E n t i a t  
L e a v e n w o r t h  
C h e l a n  
W e n a t c h e e  
P e s h a s t i n - D r y d e n  
P o r t  A n g e l e s  
C r e s c e n t  
S e q u i m  
C a p e  F l a t t e r y  
Q u i l l a y u t e  V a l l e y  
V a n c o u v e r  
B a t t l e g r o u n d  
C a m a s  
E v e r g r e e n  
L a  C e n t e r  
R i d g e f i e l d  
W a s h o u g a l  
C l o v e r  P a r k  
C o l u m b i a  C o u n t y  
L o n g v i e w  
T o u t l e  L a k e  
C a s t l e  R o c k  
K a l a m a  
B r i d g e p o r t  
W a t e r v i l l e  
M a n s f i e l d  
E a s t m o n t  
B r i d g e p o r t  
W a t e r v i l l e  
M a n s f i e l d  
E d m o n d s  
E l l e n s b u r g  
R e p u b l i c  
P o m e r o y  
P a s c o  
C o n n e l l  
K a h l o t u s  
G r a n d  C o u l e e  
H a r t l i n e  
Q u i n c y  
W a r d e n  
C o u l e e  C i t y  
S o a p  L a k e  
M o s e s  L a k e  
E p h r a t a  
Q u i n a l t  
M o c l i p s  
W i s h k a h  
O c o s t a  
M o n t e s a n o  
E l m a  
H i g h l i n e  
H o q u i a m  
O a k  H a r b o r  
S o u t h  W h i d b e y  
C h i m a  c u m  
P o r t  T o w n s e n d  
K e n t  
I s s a q u a h  
B o t h e l l  
E n u m c l a w  
F e d e r a l  W a y  
L a k e  W a s h i n g t o n  
L o w e r  S n o q u a l m i e  V a l l e y  
M e r c e r  I s l a n d  
S e a t t l e  
S h o r e l i n e  
S k y k o m i s h  
S n o q u a l m i e  V a l l e y  
S o u t h  C e n t r a l  
T a h o m a  
V a s h o n  I s l a n d  
B a i n b r i d g e  I s l a n d  
N o r t h  K i t s a p  
S o u t h  K i t s a p  
C l e  E l u m  
T h o r p  
K i t t i t a s  
G l e n w o o d  
K l i c k i t a t  
G o l d e n d a l e  
M o s s y r o c k  
M o r t o n  
A d n a  
W i n l o c k  
T o l e d o  
O n a l a s k a  
P e  E l l  
W h i t e  P a s s  
B e t h e l  
E a t o n v i l l e  
W h i t e  R i v e r  
F r i d a y  H a r b o r  
A n a c o r t e s  
C o n c r e t e  
L a  C o n n e r  
M o u n t  V e r n o n  
S e d r o - W o o l l e y  
S t e v e n s o n  
A r l i n g t o n  
D a r r i n g t o n  
G r a n i t e  F a l l s  
L a k e  S t e v e n s  
M a r y s v i l l e  
M o n r o e  
S n o h o m i s h  
T w i n  C i t y  J o i n t  
S p o k a n e  
W e s t  V a l l e y  
M e d i c a l  L a k e  
F a i r f i e l d  
C h e n e y  
F r e m m a n  
D e e r  P a r k  
R i v e r s i d e  
V a l l e y  
C o l v i l l e  
S p r a g u e  
A l m i r a  
Creston 
Odessa 
Wilbur 
Harrington 
Davenport 
Reardan 
Shelton 
Omak 
Okanogan 
Coulee Dam 
Twisp 
Tonasket 
Oroville 
Olympia 
Raymond 
South Bend 
Nassell-Grays River Valley 
W illapa Valley 
Newport 
Metaline Falls 
Ione 
Cusick 
Puyallup 
Sumner 
Orting 
Penninsula 
Franklin Pierce 
Kettle Falls 
Sunnyside 
Yelm 
North Thurston 
Rochester 
Tenino 
Cathlemet 
Columbia 
Waitsburg 
Prescott 
Ferndale 
Blaine 
Meridian 
Nooksack 
Mount Baker 
Rosalia 
Oaks dale 
La Crosse 
Tekoa 
Pullman 
Colfax 
Palouse 
Garfield 
St. John 
Colton 
Endicona 
Yakima 
Naches Valley 
White Swan 
Moxee 
Selah 
Mabton 
Grandview 
Toppenish 
Highland 
Granger 
Zillah 
Wapato 
West Valley 
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